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Avehi-Abacus Project 
 

Brief Background:  

The Avehi Public Charitable (Educational) Trust APC(E)T, founded in 1981, is a media resource 
centre supporting schools, community organizations, women’s, and environmental groups by 
providing media resources to enrich their work for widening horizons, for raising the level of education and 
awareness, promoting values of equality, justice, gender parity, secularism, environmental sustainability. In 
today’s India these words have acquired a sense of urgency as we are now compelled to connect with our 
freedom fighters and Constitution makers who earned these conceptions by their sacrifices.  

To actualize the vision for a just society, Avehi, which means ‘to know’, initiated the Avehi Abacus Project in 
1990. The Avehi Abacus Project (AAP) believes in improving and strengthening the public education system to 
reach out to the marginalized sections of society and to impact mainstream policy on education.  

The work of Avehi Abacus Project is based on an understanding that education does not function in a vacuum. It 
exists for a purpose – a purpose that is determined by society. What is this purpose? And how can that purpose 
best be achieved? What is the role of the school syllabus, the teaching-learning processes, and the teacher in 
these processes? These are important questions for any society – and even more so for a society like ours which 
is so diverse and complex, which is among the world’s fastest-growing economies and yet unable to meet the 
challenge of fulfilling even the most fundamental needs of a majority of its people. 

The Avehi Abacus Project has the following set of goals:  

 To influence the quality of teaching-learning in schools. 

 To build awareness in children, teachers and planners regarding issues relating to social justice and 
environmental sustainabilty. 

 To equip children with the skills and values that will help them contribute positively to society and achieve 
their own potential. 

 To empower teachers to become active participants in the educational process. 

 To build public opinion and influence policy towards redefinition of the quality aspects of education. 

 To actively participate towards influencing policies to institutionalize meaningful and creative teaching-
learning curricula within schools. 

 To influence policy towards formulation, acceptance and implementation of equal quality free education to 
all children from 0 to 18 years. 

 To foster values that promote harmony and celebrate diversity. 

Sangati programme: 

 The project has developed a three-year enrichment curriculum – Sangati (harmony/togetherness) 
comprising of a series of six teaching-learning kits with interlinked themes for the Std V to VII classes. This 
curriculum is thought-provoking and interactive and attempts to make school education more relevant and 
vibrant. 
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 It has been used in all (905) MCGM schools and has reached more than10000 teachers and two and half lakh 
children since June 2006. It is also used in a few well-known private schools that have developed innovative 
teaching-learning methods.  

 The project now envisages further strengthening and sustaining these efforts by working closely with 
Supervisory Officials of Mumbai Municipal Corporation for smooth integration, better monitoring and 
sustained use of Sangati programme. 
 

Manthan- Pre-service Teacher Education Module: 
 

 In addition to the Sangati programme, Avehi-Abacus Project has developed a foundation course 
for trainee teachers studying the Diploma in Teacher Education (D.TEd), comprising 50 learning 
sessions spread over two years.  

 This course was tested in two Government recognized D.TEd colleges with 200 students in Mumbai during 
1998 to 2000. The overall response – from the trainees as well as from the two colleges where the 
curriculum was tested – was highly encouraging.  

 On the basis of feedback received from trainees and trainers the process of reviewing and modifying the 
course was initiated from 2007. This revised course is titled Manthan (Churning). This course is in 
consonance with the NCF 2010 of the National Centre for Teacher Education (NCTE).  
 
 

Saath Saath- Living together in harmony:      
  

 In 2013, responding to the increasing awareness about gender parity and ironically, the 
growing violence against girls and women, Avehi Abacus Project developed a kit on gender 
titled Saath Saath -Living Together in Harmony (in English) which was used in a few non-
government schools and organizations.   
 

 In 2015 the American Jewish World Service (AJWS) extended it’s support to Avehi Abacus Project and we 
have been playing the role of a Resource Organization (RO) aimed at preventing incidence of Early 
Childhood Marriage (ECM) working with Grassroots Organizations (GO) in particularly vulnerable areas.  

 Since then the Saath Saath programme has expanded to new regions (rural Uttar Pradesh and Rajasthan) 

where socio-economic contexts are different than those in Mumbai and rural Maharashtra. 

 
 

Policy Advocacy and Mainstreaming: 
 

 Avehi Abacus Project has been actively involved in working for the Right to equal quality education for all 
over the last ten years. It has attempted to bring in fundamental changes urgently required for the creation 
of an equitable and public funded school system. Towards this end, Avehi Abacus Project has connected 
with other likeminded civil society groups and eminent educationists to strengthen State and National level 
forums.  

 The path-breaking, sustained work and implementation in relation to content development has been taken 
serious note of by the National and State level policy making bodies. The material developed by the 
organization has been integrated and used as reference during this process. 
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Graph of schools with Sangati 1991 to 2017 
 

 
In 2016 – 17, Sangati reached 53244 students studying in 1999 classes in 949 schools. In this academic 

year, Sangati was newly introduced to 17861 Std. V students studying in 553 classes in 414 schools.  

 Graph of Students exposed to Sangati 1991 to 2017 
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Outreach of Avehi Abacus Project 2016-17 

Sangati Manthan Saath Saath 

No. of Schools 949 D.TEd  colleges 20 
Community based Centers  in  

U.P. and Rajasthan 
93 

No. of Classes and 
Teachers 

1999 
No. of Teacher 

Educators 
20 No. of Schools 66 

No. of Students 53244 
No. of Student 

Teachers 
615 No. of Adolescents and Women 7130 

 
2016-17 - Highlights  

 

 In 2015 the Mumbai Municipal Corporation renewed its permission for implementation of the Sangati 
Programme for the period June 2015 - April 2018.  

 

 From 2015 Avehi Abacus project made concerted efforts to start Sangati in all the upper primary schools 

in Mumbai Municipal Schools, Secondary schools and Ashram Schools. This has increased the outreach of 

the programme.   

 

 In 2016-17, as the batch of Std V children progressed to standard VI an effort was made to implement 

Sangati in a consecutive manner with the new batch of Std V. This has not only increased the outreach 

but has also helped towards sustainability of the programme. 

 

 Thus in the current academic year Sangati is being implemented for Std V and VI simultaniously. In 2016-
17, Sangati reached nearly 53244 students studying in 1999 classes in 949 schools. 
 

 Sangati Kit 1 - ‘Myself, My Body, Our Needs’ started in 100% classes and was completed in 83% classes and 
Sangati Kit 2 - ‘Our Earth and the Web of Life’ started in 46% classes and was completed in 43% classes of 
Std V in Upper Primary and Secondary and Aashram Schools 

 

 Sangati Kit 3 - ‘How Societies Developed’started in 79% classes and was completed in 70% classes and 
Sangati Kit 4 - ‘The Way We Live’ started in 68% classes and was completed in 60% classes of Std VI in 
Upper Primary and Secondary and Ashram Schools. 

 

  Local body (Municipal Corpoartion) elections and unexpected teacher training has kept the teachers away 
from classes impacting the fall in completion of Kit 2. Efforts will be made to complete Kit 2 in as many 
classesses as possible in the forthcoming acacdemic year as soon as schools reopen.)  
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 Sangati has also  begun implementation in 17 Special Schools (for Special-needs children) in Mumbai run by 

the Municipal Corporation. This initiative came about from the Officer In-Charge of these schools and the 

response from the teachers is overwhelming since they were able to connect substantial content from 

school books with Sangati curriculum. The various pedagogic devices have helped the students understand 

concepts and feel confident about learning.   

 

 Increased participation and regular involvement of Supervisory officers is being attempted aimed at 

increased ownership from the department.   

 

 The stage is now ripe to actualize the classroom processes to make them genuinely engaging, lessteacher 

centric, more open, and democratic and learer driven. In order to achieve this it will be necessary to enlist 

organized support and clear role from the officers’ cadre who play Supervisory and Academic support 

roles.  Workshops with the officers to guide the teachers and to assess the classroom processes will be 

vital. Tools and strategies towards systematically collecting and recording measurable outcomes will also 

be implemented and used at this stage. 

 

 Saath Saath programme: During the first year (2015-16) we worked with two local Grassroots 

Organisations - Mahila Jan Adhikar Samitee (MJAS), Ajmer, Rajasthan and Sahajani Shiksha Kendra (SSK), 

Lalitpur, Uttar Pradesh. We concluded our work with MJAS in 2016 but continue to work with SSK Since 

2016 we have also begun working with another GO - Alawar  Mewat Institute of Education and 

Development  (AMED), Alwar, Rajasthan.  

 

 The varied contexts of the three GOs gave us an opportunity to understand/establish the relevance of 

Saath Saath in diverse settings, thus enriching our work. 

 

 Since 2016 we have also begun interactive sessions in a working class locality  in Mumbai developing a 

model of ‘Engaged Youth Group for Social Justice’. Here Saath Saath is used as the primary base and entry 

point. The effort is to link gender concerns with larger issues of justice and development and mentor a 

group of young local community leaders.  

 

   Avehi Abacus Project has been playing the role of a resource organization for WIPRO’s Earthian Initiative’s 

Continuous Engagement Programme along with the Centre for Environment Education (CEE) where 

elements of Sangati and Manthan have been used to develop and strengthen components to meet goals 

set for Education for Sustainable Development (ESD). 
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Sangati Programme in 2016-2017 

Background: Avehi Abacus Project’s Sangati  is a three-year enrichment curriculum package – 
comprising of a series of six teaching-learning kits with inter linked themes drawing on content taught 
in general sciences and social studies for the age-group 10 to 14 years. The Sangati curriculum 
is thought-provoking and interactive, attempting to make school education more relevant and vibrant.  

Currently Sangati is being implemented in all GBMC middle schools Greater Mumbai (mainly urban 
schools and a few schools catering to the tribal population adjacent to Mumbai) and Ashram schools in 
Thane district (residential schools for tribal children). Since June 2006, three batches of Std V to Std VII 
in BMC schools have benefitted from Sangati as a supplementary, enrichment curriculum. Mumbai 
Municipal Corporation’s Education Department has extended excellent support during the 
implementation.  

 Objectives of Sangati programme: 

 To enhance the quality of education in schools by enriching and supplementing the regular 
curriculum 

 To enhance the children’s academic performance by making learning relevant and enjoyable 

 To build cognitive skills of thinking, analyzing and making choices, and to encourage children to 
consider different opinions while forming and expressing their own 

 To enable teachers to refresh their teaching skills, to encourage multi-disciplinary teaching, and make 
teaching participatory and enjoyable 

 To provide stimulating reading materials that will help develop children's reading skills and foster 
values that promote harmony and celebrate diversity 

 To build capacities of project staff in aspects related to changing contexts and challenges of the 
formal education system 

 Network with the Education authorities at various levels for integration of material/approach 
developed by the Avehi Abacus Project in the government prescribed syllabus and teaching-learning 
material. 

                Sangati  Programme  Outreach 2016-2017 

 

  
Schools No of  Schools No of Classes (V and VI) 

                            
No of Students 

 

    Target Actual Target Actual   

A Primary 
Schools 

858 677 1827 1547 47905 

B Secondary 
Schools 

55 39 100 75 2215 

C Ashram 
Schools 

36 36 72 72 3124 

  Grand Total 949 752 1999 1694 53244 
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About Sangati Kits 1,2,3 and 4 Implemented in 2016-2017  

Sangati is a three-year enrichment curriculum package, comprising of a series of six 

teaching-learning kits with inter-linked themes addressing issues in Science and Social 

Studies. It addresses the gaps between topics in the prescribed syllabus, encourages 

inter-disciplinary learning and connects school knowledge to every day life.  

The Sangati series focuses on the content of school education. The attempt is to make 
school education relevant and interesting, by improving the quality of what is taught 
and how it is taught.  
 
The emphasis of Sangati is on certain specific themes and the links between them, 
rather than on isolated pieces of information. These themes are organized in a way that 
will provide a different perspective for children to understand and analyze the world 
around them. These interlinked themes (indicated here in capitals) are: 
 
Knowing about MYSELF means understanding that I am unique and yet share something 
with every other human being. It means understanding the potential and limitations of 
MY BODY, and realizing that regardless of our differences all human beings have the 
same NEEDS. 
It is OUR EARTH that provides the resources that make it possible for us to fulfill our 
needs. We share the earth with other living beings and are part of the WEB OF LIFE 
because we use the same resources.  
For thousands of years, human beings have been producing things using the earth’s 
resources. In this process, technology has advanced and different SOCIETIES HAVE 
DEVELOPED.  
Continuing changes in technology and different social, economic, political and cultural 
institutions influence THE WAY WE LIVE our lives and our relationships with one another. 
There has been a great deal of change in human society and in the relationships that 
human beings have developed - with one another, with other forms of life, and with the 
environment. It is only by UNDERSTANDING these CHANGES and analyzing their impact 
that we can learn to deal with them and to create the kind of society we want.  
 
If we truly want to bring about change, then we need to PREPARE FOR THE FUTURE. This 
means exploring alternatives for a better future for ourselves as individuals as well as for 
our society and our earth. 
 

The programme in schools is implemented as follows 

 

 

 

 

Year Standard Sangati Kits 

2016-17 V Kit 1: Myself, My Body and Our Needs 

2016-17 V Kit 2: Our Earth and the Web of Life 

2016-17 VI Kit 3: How Societies Developed 

2016-17 VI Kit 4: The Way We Live 
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Sangati Implementation in 

GBMC Upper Primary and Secondary and Ashram Schools 

 
Kit 1 - Myself, My Body, Our Needs and Kit  2 - Our Earth and the Web of Life 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sangati Kit  1 -  Myself, My Body, Our Needs started in 100% classes and was completed in 83% classes  and  

Sangati Kit 2 - Our Earth and the Web of Life   started in 46% classes and was  completed in 43% classes of Std 

V  in Upper Primary, Secondary and Ashram schools. 

Here reason for the non-completion of kits included the late start of the programme this being the first year of 

implementation. Besides, permissions from authorities followed by teacher workshops delayed classroom 

implementation. The non-completion of Kit 2 was mainly a result of teacher unavailablity due to Municipal 

Corporation elections.   
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Students’ Response to Sangati Kits 1 and 2: 

 Students enjoyed drawing, colouring and filling worksheets. Many students not only maintained their files but 

decorated them as well. They seemed to consider the files their prized possession. While filling worksheets for Kit 

1- Myself, My Body, Our Needs, students enjoyed writing about themselves, their likes and dislikes, their friends, 

and family. 

 Teachers reported that students with weak writing skills had improved and could express themselves better and 

without anxiety. The worksheets given at the end of the session are about student’s own feelings, experiences, 

opinions and thus the students were keenon completing them as there is no one right answer and so they did not 

feel judged.    

 The popular visual aids were ‘Who Will Teach Emperor Akbar?’, ‘Ramu’s Roti’, ‘Sameer’s House’, ‘Mouse Princess’ 

Wedding’ while games include ‘Balloon game’, ‘My grandfather’s grandfather’. All students enjoyed making and 

colouring dinosaur masks. They found the session on ‘Preventing Illnesses’ very useful.  

 Students made efforts to collect and present additional information about various capacities of one’s body in the 

session My Appearance and Physical Abilities. 

 Students discussed latest technologies in media in the session The Media and I. Students now share information 

on applications such as Whatsapp, Facebook, Twitter etc. It seems as if students are well-informed as far as 

technology is concerned. 

 Afterthe session Myself,students seemed interested in knowing more about themselves - their capabilities, 

qualities, weaknesses, skills etc. 

 The session My Body helped students to find out more about different aspects of human body in a cohesive, 

simple and holistic manner. The visual aids used during the sessionon My Body also helped students understand 

inter-linkages amongst different parts of the body, their structures which help different organs to function, and 

how the human body works in perfect harmony. 

 While learning about musclesand nerves, students foundparallels from daily life. For example,nerves are similar 

totelephone networks andmusclescan be compared to therailway network. 

 The session Growing Up provided detailed information about changes – physical, psychological and emotional - 

that take place during adolescence. Students felt that theyhad never been provided such detailed information to 

help them understand and navigate the changes they were going though.  

 The story Who is Responsible? was used to explain the concept that a healthy body and healthy mind together 

make a healthy person. Since human beings are essentially social beings, their health depends on the society they 

are part of. Students understood that personal hygiene, an appropriate diet, responsible behaviour, 

opportunities for growth, relationship with others and social and economic factors - all contribute to the health 

of an individual and the health of our society.  

 The kit,consisting of 12 sessionsdiscusses key themes/concepts to understand our earth and our life on the 

planet. It tries to communicate that the earth took crores of years to evolve. The attempt has been to describe 

the concept of the vast passage of time as well as the continuous and complex nature of the process of evolution 

of life through different strategies. The ultimate goal is to instill respect for all life, humility and sense of 

wonderment towards nature and the need to understand that we cannot live happily if the tiniest of element in 

nature perishes.  

Students understood the key concepts fairly easilywith the help of visual aids, activities, worksheets and 

discussions. They also understoodthat the resources on earth are precious and need to be preserved. The living 
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creatures today are created from single cell creatures in the sea. From time to time, different living creatures 

evolved. They also shared names of different types of organisms that evolved in water and on land and how 

creatures began to fly, how and why extinction (of dinosaurs) happened, how the early humans may have lived. 

 The theme of the ‘Changing Earth’ was approached in its varied dimensions. Students engaged with the concept 

of the force of gravity and the role that gravity plays in keeping everything – from the atmosphere and the ocean 

to the smallest creature – firmly planted on the ground. They wereexcited to learn about earth’s rotation along 

its own axis and its  revolution around the sun.  This abstract concept which is part of school geography is usually 

found boring and inaccessible by children at this stage. But since the approach to the cycle of day-night 

andseasons is in context of the logic of how our earth sustains life on it with the help of examples showing how 

and why life is diverse in different parts of the globe, children connected with it easily.  

 Unlike the above mentioned concept which is always a part of school geography, the usually absent concept and 

information about the Pangea, the moving land mass and the future scenario was also taken up. Here the 

children were taken by surprise since they takeland boundaries as a natural given. In context of the changing 

natural boundaries and continents the ideas about national and regional borders was revisited with a hope of 

peace for humanity and the end of wars over boundaries. Forces of nature leading to earthquakes, volcanic 

eruptions were discussed in this context.   

 The Changing Earth also includes other familiar concepts that make life on earth possible. The abstract and 

unapproachable ‘air cycle’, ‘water cycle’, ‘food/life cycle’ concepts were taken up with the help of activities based 

on observation and experimentation.  

 Finally, students were exposed to the reality of destruction that we human beings have caused on the planet. The 

last session attempts to explain the right to life that each creature on earth is entitled to and the responsibility 

we have towards conserving the planet and its resources.  

 

Teachers’ response to Sangati Kit 1 and 2: 

 The Sangati programme supplements various schools subjects like Geography, History, General Science, 

Environmental Studies, and builds these subjects and daily life. The programme has contributed to enhancing 

student’s quality of knowledge.The use of various methods of teaching like group activities, games, songs, and 

debates have enriched the teaching-learning process and made it entertaining as well. 

 Since the programme supplements various school subjects, teachers have used Sangati visual aids and activities 

during their regular classes throughout the academic year. For e.g the teachers have used visual aids to conduct 

the lesson on ‘Digestive System’ in General Science, ‘Our Biosphere’ in Geography. The teachers feel that the use 

of visual aids help students understands and retain the content in a better manner. 

 The Sangati programme has contributed to enhancing various skills like communication and leadership, amongst 

students. It has increased their confidence and helped in creating a ‘we’ feeling in the classroom. 

 Children who usually do not speak or participate in the class are active during Sangati. They exhibit interest and 

participate enthusiastically during Sangati sessions. 

 Many flip charts with stories have been popular amongst students.  After the flip chart ‘Ramu’s Roti’ (the flip 

chart reinforces the efforts of various people in making one roti) was shown, several teachers and students have 

reported that they are more conscious about not wasting their lunch or mid-day meal provided by the school.  

The session on ‘Dealing with Illnesses’ was very useful as it has a fact sheet on commonly occurring diseases and 

how they can be prevented. 
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Kit 3 - How Societies Developed and Kit 4 - The Way We Live  

 

 
Kit 3 - How Societies Developed started in 79% classes and was completed in 70% classes and Kit 4 - The Way 
We Live started in 68% classes and was completed in 60% classes of Std.VI in Upper Primary, Secondary and 
Ashram schools. 
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Student's response to Sangati Kits 3 and 4  

 

 The students could understand and analyze events in History as they unfolded through the 

interaction between the three characters Kabir, his grandfather, and Saeeda.  

 The children were exposed to the idea of how History takes shape, what are the various methods and 

devices that are used with reliance on empiricism and most importantly despite this how human 

opinion and intrepretation plays a key role in interpreting actual evidence. The children participated 

in the group-activity Detective with great maturity while having fun.  

 History takes shape in a geographical context. And so the past was connected to the present by use 

of current political maps. The use of maps helped students to see how culturally some countries and 

cultures have changed and merged, thus also building and enhancing skills of map reading, 

understanding the concepts of continents, countries and the changes in political boundaries through 

history etc. This helped connect historical events with places and cultures. 

 The 'time-calendar' was a popular tool for students to understand major events in History 

chronologically. They enjoyed making the time calendar and craft work for making the ‘cranes for 

peace’.  

 All Sangati sessions are supplementary to the History syllabus prescribed by the State. Therefore the 

sessions helped enhance children's understanding of History and revised what they learnt in their 

textbooks. Most importantly it opened new insights into what they learnt in text books as well as 

introduced them to cultures and events typically ignored in India's/ Maharashtra's History textbooks.  

 Students in most of the classes enjoyed the group activity 'machines at work'. As a part of this activity 

they were asked to become a machine in which children would represent different parts of the 

machine. Children demonstrated working of mixers, engines etc and also explained the working of 

these machines. 

 While discussing different civilizations of the world, students shared various programmes they had 

seen and understood while watching Discovery and National Geographic channels on TV for e.g the 

Pyramids.  

 Since Kit 4 focuses on current social issues; students proactively participated in discussions.  

 The sessions on Family have contributed to broadening the understanding that students have with 

regards to the concept of family, beyond the usual 'joint' and 'nuclear', such as matrilineal families 

and commune families such as the kibutzz in Israel.  

 During the sessions on gender, children responded to ‘Maya’s Story’ overwhelmingly and girls felt a 

sense of empathy with Maya who is being forced into an early marriage. They expressed the need for 

girls and women to be educated and economically independent. Many boys also said they will share 

household work done usually by their sisters or mothers.  

 The session  on Gender has an activity titled Freedom for Manasi which has a list of words that are 

either a 'lock' (e.g. dowry, malnutrition, female foeticide) or a 'key' (education, health etc) in her life. 

Through this activity students realized the different kinds of problems that affect the lives of girls and 

women and the different remedies one can seek to resist the shackles of gender.  
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 While expressing their response to caste discrimination, the students felt that caste is more 

prevalent in rural areas and that all of us, as a society, must work for its abolition. Similarly while 

discussing communalism, children shared what they heard from their elders and expressed concern 

about the brunt borne by common citizens irrespective of their religion during communal strife. 

 Economic Inequalities was an issue close to their hearts, obviously because most of them belong to 

the marginalized sections. They displayed an acute awareness and expressed anguish over ever 

increasing disparities between the rich and the poor.  

 During the session on Democracy students expressed anger against elected representatives like 

Corporators, MLAs, MPs who, on most occasions, do not fulfill their promises or duties. They 

expressed strong desire to participating in public life with help of laws like the Right to Information as 

depicted in the story Janoge to Jeetoge (To know is to win). 

 The session on Influence of Media was an eye opener for a generation that is completely swayed by 

advertisements. It helped them realize that everything portrayed in the media, and especially 

through advertisements, is not usually true. 

Teacher's Response to Sangati Kits 3 and 4 

 Since Sangati Kit 3 - How Societies Developed supplements the History syllabus, the teachers used 

maps, flipcharts and other information provided in the kit while conducting History lessons. They also 

made the sessions more interesting by explaining the concepts of 'era' and 'Time Calendar' using the 

black board.  

 One of the most popular activities was making a compass. Many teachers showed a real Compass to 

students and explained its structure and use.  

 The sessions on Renaissance, Industrial Revolution were conducted effectively, helping students to 

understand different discoveries and the changes that resulted from the Industrial Revolution and 

the impact that these discoveries have had on our societies. 

 While referring to the implications of war and especially the use of the nuclear bombs which 

devastated Hiroshima and Nagasaki, teachers elaborated the harmful effects that these weapons 

have on the health of innocent citizens which are evident even today after so many generations. 

 Since Kit 4 - The Way We Live sessions are based on various social issues the teachers had many 

experiences to share from their daily lives. Teachers felt that the issues raised were their own or 

close to their hearts and hence conducted the sessions effectively.  

    During the sessions conducted on Family, the teachers made efforts to draw links between the 

families described in the sessions and the students’ own families. Teachers also explained that the 

different kinds of families live in different parts of the world, e.g matrilineal families in Ghana, or 

families living in Kibbutz in Israel due to variety of geographic and historical conditions that have 

influenced their cultures.    

   While narrating the story Where there is a Wheel on gender, many teachers stressed the importance 

of being independent in things we do like travel, knowing how to ride a bicycle, since it provides 

freedom to go to different places and organizing your life according to your preference. The story 
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narrated is a true story of working-caste, poor, illiterate women in Pudukottai, Tamil Nadu, who 

fought against exploitative quarry contarctors as well as their alchoholic husbands and for whom the 

bicycle became a source of independence and freedom. In fact many female teachers expressed their 

disappointment for not knowing how to ride a bicycle themselves.  

   While conducting the activity on gender Freedom for Mansi , teachers shared the current status of 

women in India. For e.g, increasing incidence of violence against women, the laws enacted to deal 

with such incidents, the need to take preventive and empowering measures in this regard.  

   The stories included in the sessions on gender e.g Maya's Story, was adapted for street plays 

conducted as part of the awareness campaign for the Raju-Meena Manch,a gender equity 

programme implemented by UNICEF. 

   During the session on Influence of Media, the teachers gave examples of a range of products – from 

tooth paste to food items and cosmetic products – which are advertised in the media. They 

elaborated the harmful effects of many advertised products. This resulted in many students realising 

that advertisements do not always portray the facts.   

   Teachers taught with spontaneity since the sessions covered in these Kits were very relevant to their 
own lives and the society around them but usually are not dealt with the depth and perspective they 
deserve. 

   The commitment and involvement of teachers to their students is reflected in the written feedback 
they gave at the end of the year. 

 

Overall, the response to Kit 4 - The Way We Live has been overwhelming although the time available 

for the sessions was limited.  
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Process of Implementation 
 

 Integration of School Curriculum and Sangati Programme: In the year 2016-17, Sangati Kit 1 - ‘Myself, 
My Body, Our Needs’ and Kit 3 - ‘How Societies Developed’ has been used in the MMC schools as 
supplementary enrichment programme. 

 Preparation: As the new academic year began in June 2016, the project began preparations for the 

implementation of Sangati Kit 3 and Kit 4 for Std. VI.  
 

 Meeting with Teachers and Head Teachers: At the start of the academic year, head teachers of all 

schools were given copies of the permission letters for implementation of the Sangati programme. Head 

teachers were also given a detailed orientation of the Sangati Kits. Detailed plans for conducting 

Sangati classeswere provided to the head teachers. , AAP facilitators were also involved with giving 

feed-back and encouragement to teachers and addressing their problems regarding time-table and 

storage of material etc.   

 Refresher Training for staff: Training workshop was 

conducted for staff for Sangati Kit 3: ‘How Societies 

Developed’  in month of June 21-22,  2016 and  ‘The Way 

We Live’  in month of January  12-13,  2016. Focus of the 

training was to equip participants to develop an in-depth 

and nuanced understanding of Sangati kit 3 and 4 and to 

clarify doubts if any. The staff members had earlier read 

the kit on their own, had prepared a list of issues to be 

discussed. They had also conducted Zone-wise mock 

workshops/presentations. Background and rational for 

development of these kits was also revealed to the participants. The issues identified by the staff 

members and their doubts were discussed in contexts of each session. The senior members also shared 

their valuable experiences and insights with the new staff members. Possible situations in the schools, 

inputs for interactions with teachers, head teachers, officers were highlighted. Some content and 

pedagogy issues (quality in transaction, completing of children's’ worksheets, storage of material, 

contentious topics like changes in adolescent children etc.)  Ms. Ratna Pathak-Shah, Vasudha Ambiye, 

Nandini Purandare and Ms. Simatini Dhuru conducted the workshop provideding new insights to 

participants. The participants responded with enthusiasm. 

 Providing Sangati Kits to Schools:  In the 

month of April, detail information on 

availability and requirement of Sangati kits per 

school was updated. Based on this data, new 

kits were printed and distributed. Kit 3 was 

provided to the schools at the beginning of the 

academic year 2016-17. In the month of December, Kit 4 was provided to the schools. 

Kits provided to schools Sangati Kit 3 Sangati  Kit 4 

Sangati Kits in Marathi  103 96 

Sangati Kits in Hindi  275 289 

Total 378 385 
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 Documentation of Participating Schools: Existing tools were revised to document/update details 

regarding schools, teachers and children of each school that is part of the Sangati programme.  

 Calender of Implementation:  

Std. V: From August/September 2016 to January 2017, sessions based on Sangati Kit 1 - ‘Myself, My 

Body, Our Needs’ and from February 2017 to April 2017, sessions based on Kit 2 - ‘Our Earth & The Web 

of Life’ were implemented in schools. 

Std. VI: From July 2016 to December 2017; sessions based on Sangati Kit 3 -‘How Societies Developed’ 

whereas from January 2017 to April 2017, sessions based on Kit 4 - ‘The Way We Live’ were conducted 

in schools.  

 Printing and distribution of  Children's’ Material:  Worksheets/Supplementary Readings  

 56000 Activity booklets were printed and distributed to all participating children's in eight languages. 
Each booklet containing the relevant Worksheets/Supplementary Readings is prepared taking into 
consideration the age group of students. Each child is given the material in their own language of 
instruction. The language therein is easy to understand and the material is non-threatening. The primary 
focus is to enable the child to relate what the session addressed to their own life-situations rather than 
merely repeating what was transacted in the classroom. The material has activities for drawing, 
painting, reflecting and writing information about oneself, writing experiences, collecting additional 
information, making observation by  written notes, interviewing relevant respondents – the students 
can carry out all the exercises with ease and without being bored or unduly intimidated.  
 

 

 Meetings with the officials in the Education Department: In the year 2016-17, Sangati programme co-

coordinators organized regular meetings with the education officials in their respective localities. These 

meetings were conducted with the Deputy Education Officers, Superintendents, Administrative and Beat 

Officers to provide regular programme updates and to brief them about the status of the work. Avehi 

Abacus Project senior team members provided guidance with respect to issues related to programme 

implementation. Their feedback and suggestions helped the implementing team. 

Printing Children's Material: Activity booklets 

Sr. 
No. Details Std.VI Std.VI Std.V Std.V 

1 Children’s Material Marathi 8301 5000 1898 1405 

2 Children’s  Material Hindi 12281 12209 6404 970 

3 Children’s  Material English 6660 6630 3555 251 

4 Children’s  Material Urdu 11010 9416 3954 2284 

5 Children’s  Material Gujarathi 515 367 128 53 

6 Children’s  Material Tamil 653 739 354 47 

7 Children’s  Material Telugu 134 97 74 47 

8 Children’s  Material Kannada 245 250 92 15 

 
Total Children Material 39799 34708 16459 5072 
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Increased participation and regular involvement of Supervisory 

Officers was sought aimed at increased ownership from the 

department. A ‘Feedback booklet’ to record status and quality of the 

programme were given to all Administrative Officers (AOs) and Beat 

Officers (BOs). Their feedback has been extremely encouraging since 

this booklet also has a detailed flow-chart of how the school syllabus 

and textbooks tally with Sangati content and how the 

complimentarity can be used to enhance quality learning. Many AOs 

and BOs while visiting schools in their jurisdiction have been using 

the booklet and making notes. However, this needs to be done on 

larger scale and regularly so that we can collate their feedback and 

analyze it for better implementation.   

 

Experiences during Officers’ Meetings: 
 
₋ All the officers are familiar with the contents of Sangati. Most importantly, the Dy Education Officer Mr. 

Bharat Pandey had a meeting with all the AOs on January 17, 2017. He shared the importance of the 

Sangati programme and asked them to cooperate more proactively with Sangati representatives. 
 

₋ He invited the Avehi Abacus Project representatives to discuss the importance of the Sangati in all the 

AO meetings. Accordingly, objectives of Sangati were shared with almost all the AOs. Feedback booklets 

were given to all the BOs. They promised to observe classes during Sangati sessions and record their 

observations. 
 

 

₋ Mr. Kisan Kenkare, AO  of F/N ward said, “The Sangati programme is really very useful for children. It 

helps in improving analytical ability, helps children to express their opinions and thoughts”. He promised to 

distribute Feedback booklets to all the BOs and ask for regular follow ups of Sangati in schools. 
 

₋ Ms. Achala Nandedkar, Dy EO.  also responded extremely positively. She said that she had seen the 

Sangati sessions closely during her tenure as an AO. She understood the importance of Sangati teaching 

materials for the wholistic development of students. She added that she would extend all the necessary 

cooperation required in order to expand implementation of the Sangati programme.  
 

₋ Ms. Nisha Yadav, BO in Ward P/S had a detailed discussion to understand Sangati. The BOs have been 

directed by AOs to discuss Sangati with students during their school visits and collect student feedback. 
 

₋ Ms. Manisha Sanwar, AO of Ward R/S gave a positive response. She said that this programme would 

help enrich the students’ learning experience. She also said that she would write remarks about Sangati in 

the Feedback book during her school visits.  

 School Visits by  Avehi Abacus School Representatives and Field Coordinators: 

Eight Field Coordinators and 33 School Representatives monitor implementation of the Sangati 

programme. They have taken efforts to ensure that Sangati is implemented constistantly and with 

quality and the core tenets of the curriculum are understood and appreciated by the teachers and the 

students. (The field team regularly visits the schools/classes allotted to them to either observe the 
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classroom sessions or follow-up with the students about their responses, study their completed 

worksheets, discuss the sessions with the teachers, or sometimes help teachers in conducting complex, 

time-consuming games and activities).  

Zone 
And Field 

Coordinator 

Visited 
No of 

Schools 

Visited 
No of 

Classes 

No. of Visits  by Field Coordinator 
(Classes) 

 

Visited 
No of 

Schools 
 

Visited 
No of 

Classes 
 

No. of 
Visits for 

Observing 
Sessions 

 

No. of Visits 
for Follow up 

of Sessions 

   
Regular Surprise Problematic 

  
By School Representatives 

Shraddha 324 440 374 21 45 861 1274 5115 286 

Manisha 172 250 133 43 74 777 1078 2106 492 

Zone I 496 690 507 64 119 1638 2352 7221 778 

Merry 292 446 136 124 186 805 1201 3859 884 

Elvina 200 298 245 31 22 834 1135 3141 899 

Dhanashree 177 421 293 71 57 660 1074 1814 580 

Zone II 669 1165 674 226 265 2299 3410 8814 2363 

Suvarna 186 251 2 157 92 984 1355 1318 2300 

Dinesh 54 108 33 54 21 485 857 1684 954 

Vaishali 204 369 50 227 92 721 1436 3866 1553 

Zone III 444 728 85 438 205 2190 3648 6868 4807 

  1609 2583 1266 728 589 6127 9410 22903 7948 

 

School Visits by Representatives – In total the school representatives made 30851 visits to the schools (during 

June 2016 to April 2017). Out of which, 22903 visits were for observing and assisting with sessions and 7948 

visits were to follow-up and collect feedback. 

 

School Visits by Field Coordinators –Eight field coordinators made 1609 visits to schools and 2583 visits to 

classes. Of these, 1266 were carried out in consultation with concerned representatives mainly to address 

problems faced with/by teachers, 728 visits were carried out independently to oversee the progress and 

impact of the programme and 589 visits were made to classes where representatives needed support of the 

field coordinators to sort out problems. During the school visits, the field coordinators continued to dialogue 

with class teachers, head teachers and students for smooth implementation and monitoring of Sangati 

programme. 
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Sangati Programme in Ashram Schools  

Situational Analysis and Context of Implementation of the Sangati Programme: 
 While Avehi Abacus Project has worked closely with underprivileged children in Mumbai Municipal 

Corporation Schools and rural Zilla Parishad Schools it had 

not worked closely with schools  under the Tribal 

Development Department. From the academic year 2015-

16, the programme is also being implemented in Ashram 

Schools (residential schools for tribal children) run by the 

Tribal Welfare Department in Thane district. Sangati 

Programme is currently being used in 36 Aashram schools 

with 36 teachers and 3124 children in the geographically 

tribal belt spread over Shahapur, Murbad, Kalyan, Bhiwandi, Ambarnath blocks in Thane district. 

About Tribal people or Adivasis of Thane District: 

Thane District in the state of Maharashtra is adjacent to Mumbai, the economic capital of India.Yet the 

economic and social condition of its tribal people (13.9%) is extremely miserable. Jawhar, Mokhada, Talasari, 

Wada, Vikramgad, Murbad, Shahapur, Bhiwandi and Dahanu administrative blocks in Thane district are 

recognized as the predominant tribal belt since 85 to 90 % of the tribals live in these areas.These tribes are 

Katkaris, Warlies, Mahadeo Kolies, Koknyas, Koli Malhar, Thakars and are all indigenous to this area. They speak 

distinct languages and live in close contact with nature sustaining themselves through forests and water 

resources. They resist the growing urbanization and rampant industrialization but are forced to depend on 

industries and cities as their forests and rivers are being increasingly swallowed in the name of development. 

The socio-economic parameters are seriously low. Average tribal literacy is about 45%; tribal people below 

poverty line are as high as 75%; malnutrition in children is as high as 65%.  

 
(Note: The statistics are compiled from a study titled ‘Maharshtra Rural Development:Tribal’s Poverty In Thane District’ by Dr. Deepak D 

Shelar,  Associate Professor,  P. L. Shroff College,  Chinchan, Dahanu, Thane, Maharashtra and are approximate as the Census of 2011 

does not have such desegregated data for Thane.) 

Thus the Maharashtra State government through its Tribal Development Department runs several programmes 

with the aim of mitigating the problems unique to tribal populations. The Ashram Shalas (residential schools) 

have been set up with the aim of providing education, health, nutrition to tribal children. Avehi Abacus Project 

theough its Sangati programme works with a total of 36 Ashram Shalas. Out of these 23 schools are supported 

and managed solely by the government, 13 are managed by private philanthropist institutes but are partially 

aided and monitored by the Tribal Development Department. 

The Sangati Programme Activities in Ashram Schools:  

 Meeting with Integrated Tribal Development Project (ITDP), Project Officer Mr. Salame: 

Avehi Abacus Representatives had a meeting with Mr. Salame, ITDP Project Officer, on July 11, 2016 in order to 

start the Sangati programme in Ashram Schools. They briefed him about how the programme was implemented 

in the previous year, and the planning for this year. Dates for teacher training workshops for the current 

academic year were finalized. 

 

Sangati Outreach in Ashram Schools  

No of   
Schools 

No of 
Classes 

No of 
Students 

No of 
Students 

  
Std. VI Std. V 

36 72 1651 1473 
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 Meeting with School Principals: 
On July 11, 2016, a meeting was held with school principals. They were given detailed orientation about the 
Avehi Abacus Project. The schedule for teacher workshops and implemenation of the programme was worked-
out.   
 

 Teachers Training Workshop: 
 Sangati programme started its implementation in 36 Ashram schools 

in Shahapur and Bhiwandi blocks in 2015. A two-day Teacher Training 

Workshop was organized for 35 teachers from these schools on 20-21 

July 2016 in Shenave Ashram School at Shahapur. The workshop 

focused on Sangati Kit 3; Avehi Abacus Project representatives gave a 

detailed orientation to the kit, its objectives, key concepts, 

raeltionship with regular syllabus and what the kit contains. They 

demonstrated a few sessions and the teachers also preapared and 

presented remaining sessions. All necessary material was also 

provided to the teachers during the workshop.  

 

Mr. Salame, Project Officer of ITDP, Mr. Bhadgaonkar, Assistant 

Project Officer and Ms. Jadhav, Extension Officer were present at 

the two-day teacher training workshop.  

 

Observations and Achievements 

₋ 35 teachers participated in the two-day workshop. Of, these 50% of the teachers had implemented Sangati 

in Std V.  

₋ Participation of all the teachers was excellent throughout the workshop. They actively participated in the 

games, songs, session presentation, debates, and group discussions.  

₋ During the workshop the teachers realized how closely Sangati is directly related and complementary to the 

school syllabus. 

₋ The teachers found Sangati material very interesting, enlightening and useful in teaching their prescribed 

content in a quality manner. 

₋ Though the venue of the workshop was located in Shahapur block, all teachers from Bhiwandi and Murbad 

blocks were present for the workshop on both days. (This is of special significance as the teachers travelled 

as far as 120 Km) 

₋ Some teachers carried the Sangati material and Activity booklets on their own, while Avehi Abacus 

transported the materials to some schools which are remote and inaccessible by public transport.  
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Implementation of Sangati programme in Ashram  Schools : 

 
 

 

The programme is being implemented in Ashram Schools for the first time. All 

the students, teachers and principals have welcomed the Sangati 

unequivocally. 

- Students had not opened up much during the initial follow-up visits to share 

their feedback. However, when representatives visited more often, the students 

started communicating openly. Now as soon as a representative enters the 

schools, the students gather around the representative and start talking about 

their experiences in the sessions. 

- In some schools, the teachers started the sessions on their own, without 

representative initiation and conducted sessions well. 

- Teachers report that due to Sangati, students have started to express their 

opinions, ideas, and feelings without hesitation. 

Kit 1, Kit 2,  Kit 3      Number of Completed Sessions in Classes in Numbers 

 
0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 

Kit 
1  

36 35 35 35 35 35 35 34 34 33 32 32 32 32 32 32 31 31 30 29 29 28 28 28 

Kit 
2  

36 36 35 35 35 35 35 35 35 35 35 35 
            

Kit 
3 

36 36 36 36 35 35 34 33 32 32 31 24 21 20 20 20 
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- Students enthusiastically complete the worksheets and love to do 

colouring and craft activities but many schools do not provide 

paints/crayons. 

- Students made efforts to express their understanding of personal 

qualities and skills during Kit 1 session 2 –Who Am I. In the activity 

on Appearance and Physical Abilities the students enacted 

emotions such as anger, happiness, sadness, fear etc.   

- In the session on My family’, students described what they learnt 

from their families. They shared activities related to agriculture – transplantation, cutting, harvesting etc, washing 

clothes, respecting elders, use of local medicine, songs, stories, etc. Students also seem to understand that family 

is a broad concept. One student commented, “The Ashram school is also our family because we stay here; we 

learn so many things here about good habits, about work etc. We learn to care for each other. Hence this is our 

family too.”  

- During about the session My School, the students while discussing about changes in school, said that school bags 

hanging on the walls and clothes left for drying in classrooms should have a defined place outside the classroom. 

That was the immediate change they looked forward to in their school. This indicates that the students were 

enthusiastic about applying what they learnt from Sangati to their everyday lives.  

- The representatives also study the student’s worksheets in the booklet. Teachers report that all children were 

confident and eager to complete the worksheets as these are about their own experiences, insights and opinions 

which do not have definite right and wrong answers.  

 

 Monitoring Visits 

Hence, in order to take the programme forward and to acquire momentum, the Avehi Abacus Project 

representatives assisted with the Sangati Programme. They made 166 visits (August 2016 to March 2017) to 36 

Ashram Schools from Shahapur project in Thane districts.  
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Experience sharing during sessions 

Motilal Nagar Mun. Hindi School      

While discussion following session 5 Activity 1 about Changes in Women’s Lives, children were asked to share 

the changes they have seen among women around them. Many children said that their mothers were better 

educated compared to their grandmothers. They felt that women now experience more freedom.  But they also 

felt that the change is not seen everywhere. 

A boy from Premnagar felt proud about his mother. She works as a cook  and travels by a bicycle. She drops him 

to school and also picks him up. By cycling to her work she saves money and time. Other children watch her 

when she moves around on her cycle 

 

KURAR mun. Marathi School no. 2 

A discussion followed the story ‘Who is Responsible?’ Children felt that Rahul lost control on his anger due to 

alcohol. . Children  were asked to give their  suggestions and advise. Children gave their opinions like he Rahul 

could have gone to a Municipal School, could have delivered milk or newspapers, could have done car wash etc.. 

They also felt you need to have good friends and should stay away from children who have bad habits. 

A boy in the class was strongly affected by the story. He felt that he also does not study, takes advantage of the 

freedom given by his mother, when mother does domestic work in othere peoples houses as he has no father. 

He realized that his behavior was wrong and he promised to improve his study and take responsibility. 

 

Khernagar Mun. English School 

There was good discussion following Maya’s Story about discrimination between boys and girls.they felt that 

even today such discrimination is seen in many small and big ways. Boys have more freedom to go out, while 

girls are discouraged and at times totally banned from going to their friends or to play outside 

A girl in the class shared her own experience saying she has an old grandmother in the house. Her grandmother 

does not allow her to go out, taunts her, abuses her and constantly fights with the girls mother. The girl asked  

her aunt who is a widow why she does not not wear a bindi or a mangalsutra, when her grandmother hit her 

badly. 

Whan she was asked what she did after the incident, she said that she was very scared at that time. But now she 

feel that old people may think differently and she does not mind her grandmothers anger. 

 

Kherwadi Madhyamik Mun. Gujrathi School 

All the four sets of Sangati were covered in this school.During discussion it was observed that children 

remembered all the stories covered in these sets. Children felt that there is always something to learn from each 

and every person. We are all learners and teachers in our lives. 

Komal a girl from the class said that she narrated Maya’s story to her mother. Her mother felt that it was her 

own story. Komals mother was married at the age of 13; she was not allowed to go to school. Komal said this 

made her decide that she will study well and fulfill her mothers dream. She will become independent and only 

then she will marry. 
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Sodawala Laaaaane Mun. School 

This is a Special School for mentally challenged children. Th teachers had conducted sessions from set 1 on Me & 

My Body. How our body changes over the years, good touch –bad touch was discussed. This was during this 

discussion that agirl realized that one of her grandfatherwas physical and sexual abuse. She shared this with the 

teachers. The parents were contactedand were explained the seriousness of the problem. 

After the session the children were asked as to what will they do if they realize that someone was trying to 

abuse them.  Children said they will shout, or they will tell their mother or teacher immediately 

The teachers felt that the sessions gave even the special children confidence, taught them communication skills 

and decision making skills. 

 

Paaspoli Marathi Mun. School 

Teachers discussed I do Not accept this and had a very lively discussion on discrimination. Children tried to 

explain discrimination according to their understanding and experience. Rinku kept quiet but at the end she 

asked the teachers ‘What is Discrimination?”  The teacher explained the historical evolution of varna leading to 

castes and discrimination based on the caste and occupations.. Rinku still could not understand why such 

discrimination is followed even today.  The teacher shared her experience when she had started teaching. A 

student in her class had asked her about her caste. She felt taken aback as she was facing this  question for the 

first time from a student.. But she preferred to keep silent and not answer. . She said that she feels such 

discrimination is created by us and is not natural. She sais that she does not follow this and can not accept it.. 

One has to start such behavior of non discrimination from self and one also has to tell it to others clearly. 

Rinku expressed her stand that she will not discriminate and will also tell other people not to follow such old 

traditions. 

 

Maravali Urdu School 

The teacher discussed the flip chart Life of women. Sex determination was one of the point raised during the 

session. Teacher explained how sex determination tests are done and how sometimes is followed by female 

feticides. Discussion brought forth that there are no differences in the capacities of boys and girls.  Children 

named some of the women who were great achievers – Rani Laxmibai, Indira Gandhi, Lata Mangeshkar. 

Muskan is a student of this class. She shared that both she and her sister are challenged but how their parents 

love them and care for them. The parents have encouraged them to study and have accepted them as they are. 

 

Rafi Nagar Mun. Hindi School 

After listening to Maya’s story, a grl alled Perveen stood up and said that she experiences discrimination on day 

to day basis. She is given plain roti while her brother is given ghee with it. Her brother goes to an Englis medium 

school while she is sent to a BMC School. She feels very sad about it .  She strongly dislikes it.   
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Written feedback from Students on Sangati 
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Muskan Munna Kushwah       Std VI    Vile Parle East Municipal Hindi School  
 
I like Sangati very much. We have been reading from this book since 5th Std. Our teacher also showed us a video 
about Eklavya. 
I like when we are told stories and teacher asks us to relate these stories to our own life experiences. 
We got to learn so many things from these books - about history, about kings and dynasties, their laws and 
governance, about various scientists like Helen Keller, and how she did not give up her efforts, various nations 
and countries, their maps and so many other things. I liked stories of Maya, Thakur ka Kuan, Deewar, Kitne Door 
Kitne Pass and Ghar Ghar ki Kahani 
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Apurva Santosh Bhosale                                  Nahur Municipal Marathi School  
 
Sangati Kit 4 gave us information about Family. Simon sir plays different games with us which teach us many 
new things  
The stories also stimulate us and make us think. I enjoyed the discussions which follow these stories. We place 
ourselves in the characters of the stories which help us find solutions for problems. 

 

 

 

 

 

 

 

 

Asmita Shende Std VI 

Tamhangaon Municipal Marathi 

School  

 

I like the songs and stories in 

Sangati. I enjoyed making birds 

and dinosaurs. The book is full of 

fun. 
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Anjali Divakar             Std VI                        Kurar Gaon Municipal Hindi School  

 

I shifted to Mumbai from my village when I was in Standard V. I have been attending Sangati classes since last 

year. I enjoy this class. I tell all the stories I learn from Sangati to my friends in my village. 

 I read about friendship band in the story Dosti. I also prepared friendship bands for my friends in village and tied 

them on their wrists when I visited the village. I have realized that the friendship can remain firm even if the 

friends are far away.  
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Mangesh Sheshrao Tirade                         Dr S. Radhakrishanan Marathi School Andheri  
 
Sangati has improved my reading very much. I love the games in Sangati. We feel energized after playing these 
games.  I also like to paint the pictures in the book. 

I like the story Bhint. It taught us that we should not believe anything unless we have complete information. 

Another game taught us that we cannot encroach on the freedom of others, for winning our rights. 
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Kanta Ambadas Matkari     Std VI   Government Aashram shala, Chimbipada, Bhivandi 
 
Last year I learnt a lot about our body. I like the stories Ramuchi Roti, Helen Keller and Underya Sunderya. 

This year we learnt how human beings are polluting the earth and how we are destroying forests - this leads to 
the destruction of the earth. 

I have decided that I will not use plastic and will also tell my family to do so. 
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Premsudha  Chandrabhan  Chaudhari               Std VI                            Eksar Pakhadi Municipal Hindi School 

Sangati is full of information - through stories and games I came to know about caste discrimination, 

discrimination between boys and girls and also history. I also like the workbook and I enjoy filling it up  

I really enjoyed interviewing different people - this is something which you never get to do in other school 

subjects. 
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Neha Virenra Gupta          Std VI-                           Rani Sati Marg Municipal English School  
 

I have been reading Sangati since Standard V. In two years we have completed four kits. Last year we coloured 
the pictures and made masks of dinosaurs. This year we read about human society and Zindagi ke Taur Tarike. 
This covered history, information about inventions and also about king and dynasties. 
Different stories taught us different things. Thakur ka Kuan taught us about non discrimination between castes 
while Deewar taught us about non discrimination between religions. Each story teaches us something I tell these 
stories to my younger brothers and sisters. 
 

Dil pakde dimaag ka haath,              Aao chale ham saath saath  
 

 Is the motto of Sangati. It gives us encouragement to move forward. I am very thrilled that Sangati is going to 
continue in Standard VII. I want to keep- my Sangati books forever.   
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Pushpa Ramkishen Kanojiya     Std VI                        Sakharam Tare Marg Municipal Hindi School 

Sangati is a mirror of our life. It was a pleasure to read the 3rd and the 4th Kit. They encouraged us to think 

about how history is written and what should we do to make our future better, how to avoid mistakes of the 

past – these were the topics covered this year.  

I feel that problems are faced by the whole society as mentioned in Zindagi ke Taur Tarike. There is a need to 

have open discussions about these issues. Sangati is doing it. I wish to thank Sangati and look forward to learn 

new things in Standard VII.  

 

 

 

 

 

 

 

 

 

 

 

 



Page 36 of 113 
 

Written feedback from Teachers on Sangati 

Umesh Banothe    Mahim Municipal School 
 

We felt that the Sangati programme implemented in our school in 2016-17 was very effective in developing 
various skills in our students. The programme had many activities like stories - Maya, Thakur ka Kuan, Ghar Ghar 
ki Kahani - games, posters and many such exercises. These multiple activities discussed equality, 
nondiscrimination, respect for all, sensitivity towards different cultures, believes and ways of life, appreciating 
and enjoying plurality of nature, care for environment and respect for work.  

Children participated actively and the programme developed their self-confidence tremendously. 

The programme was really helpful to teachers as teaching History was easy. 

The programme has impacted students and teachers by developing their capacities and skills. 
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Chandrakant Pandeye    Govind Nagar Municipal Hindi School, Malad East 
 

Sangati is very useful and appropriate for students. The students get to know various social issues and also their 

solutions. 

It also effectively measures the understanding the students have gained through simple stories, question and 

answers and verbal discussions. 

The reading writing and listening skills of the students show good improvement. 

Sangati is a very effective tool for change and it should be used in all the classes 
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Kamalaprasad Mishra   Nityanand Nagar Municipal Hindi School, Andheri East 
 

I am thankful to Governing Board of AVEHI-ABACUS and their team members for developing and using Sangati 
in Municipal Schools of Mumbai. 
 
Children are keen to attend these classes and find them much more interesting than the other subjects in the 
school curriculum. This is because it is very participatory and engages children actively through stories, question 
answers and activities. The students are introduced to ways of discrimination between religions, casts and 
gender. It also introduces them to concepts of equality, patriotism and ways of simple living with high thinking. 
This help them to become an ideal and honest citizen. 
I hope the programme continues in the schools and that the teachers will co operate in future also. 
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Shivaji Pawar   Oshiwara Municipal Hindi School No. 1, Jogeshwari West 

 

Sangati gives wide scope to children’s creative skills. So the children participate in it happily. I feel there are 

many changes in the behaviour of children after attending this. 

I enjoy doing these sessions as the participatory approach helps me in building relationships with children. The 

students get totally involved in the sessions. 

The sessions help in reducing stress among children and develop reading habits in them. 
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Sodawala Lane Mun. Special School for Mentally Challenged Children 

 

Though Sangati has been designed for normal children, we teachers of Special Children were 

also trained to use this programme in our school. 

We are able to use these activities with children with moderate and minor retardation. 

These children are able to participate in the programme because the teaching material is 

simple and easy to use. Children can grasp issues like Myself, My Body, My Family, My School, 

Environment and Society. The books are very attractive and easy to handle for children. 
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Sangati Program 

Internal Evaluation Report: 2016-17 
Introduction: 

The Internal Evaluation was conducted in March 2017 to understand the impact of Sangati in schools. The 

selection of schools was done in a random sample method. The evaluation was conducted by seeking written 

feedback of students and teachers from MMC schools where Sangati Programme was implemented. A 

questionnaire was prepared and pre-tested. It was decided that 10 students from each school out of which 5 

girls and 5 boys were to be selected using random sample method. It was also decided that in classes with were 

less than 10 studentsall students would be administered the questionnaire.  

This Report written by Nivedita Dwivedi 

Introduction: "My name is Nivedita Dwivedi. I am a Computer Engineer by education and a banker by 
profession. However, I have always had an interest in education, especially elementary education related issues 
and areas and hence I did an MA in Elementary Education from TISS, which I completed this year itself. I did my 
field report with Avehi Abacus Project, as a part of my MA course. I also write on education related and other 
issues." 
Detailed report about the same is as follows 

Teachers’ evaluation 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher Data  Std 5 Std 6 

  Medium Primary  Ashram Primary and Secondary Ashram 

1 Marathi 10 7 16 8 

2 English 7 1 19   

3 Hind 13   29   

4 Urdu 4   21   

5 Telugu     1   

6 Gujarati     3   

7 Kannad     1   

8  Tamil     2   

  Total 34 8 92 8 
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Sample Number of teachers evaluated under Sangati Programme 

 

Out of the total number of teachers 

surveyed in primary/secondary schools, 

29% taught in Marathi-medium 

schools, 38% in Hindi-medium schools, 

21% in English-medium schools and 

12% in Urdu-medium schools. Similarly, 

out of the total number of students 

surveyed in Ashram schools, 88% 

taught in Marathi-medium schools and 

12% in English-medium schools. 

 

Out of the total number of teachers 

surveyed in primary/secondary schools, 

17% taught in Marathi-medium 

schools, 32% in Hindi-medium schools, 

21% in English-medium schools and 

23% in Urdu-medium schools. Similarly, 

out of the total number of students 

surveyed in Ashram schools, all taught 

in Marathi medium schools. 

 

No. of years of participation in Sangati program 

Sangati programme is being implemented 

since 1990 in the Mumbai Municipal 

Corporation Schools. Since 2006, it is being 

implemented with all the Std V to Std VII 

students in the upper primary schools. 

Among the primary/secondary school 

teachers of Standard VI that were a part of 

the survey, around 48% were conducting 

the Sangati program for the first time, 

whereas 87.5% of the Ashram school 

teachers surveyed were conducting the 

same for the first time. On the other hand, at the primary/secondary school level, around 8% of the 

teachers had an experience in conducting the program for as long as 10-12 years. 
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What percentage of teachers have undergone training for conducting Sangati sessions 

As is clear from the above table and 

graph, around 61% of the 

primary/secondary school teachers 

for Class VI were conducting the 

program without any training 

provided to them. On the contrary, 

in the Ashram schools a reverse 

trend was observed wherein 

approximately 87.5% of the 

surveyed teachers, for Class VI, 

were trained. 

The importance pf provision of adequate training for conducting this program cannot be overstated. The 

pedagogical style required to impart this program needs to be suited to the content of the program, 

which requires the teachers to be familiar and well versed with the content. They need to understand 

what the program requires out of them in order to be able to impart it effectively. Although extensive 

guidance has been provided through the teacher manuals, however, given the huge number of teachers 

who impart the program first time every year, the provision of training gains even more importance. 

However, the above numbers indicate that only at the Ashram school levels, teachers are able to get 

sufficiently trained. The Municipal Corporation administration has, as yet, not been able to provide 

sufficient time slots for training on Sangati, at the primary/secondary school levels. This may be because 

of the numerous other responsibilities on teachers apart from academic work. They have to do 

administrative work in addition to academic duties. In terms of training also, other types of mandatory 

trainings sometimes leaves little time and scope for training on Sangati. This may be addressed by 

discussions with the officials and figure out how time may be taken out for adequate training of 

teachers on Sangati, specially the primary/secondary school teachers.  
 

On which Sangati kits have teachers undergone training 

 

As kits I and II are conducted in Standard V, and Kits III and IV in Standard VI, it will be relevant and useful if the 

teachers are mandatorily provided training for the relevant kits, so that they are able to conduct the sessions 

more effectively. 
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How the remaining teachers have conducted the Sangati session, in spite of not having undergone 

training 

 

Majority of the teachers relied on 

guidance provided by Sangati 

representatives to conduct sessions, in 

absence of requisite training. Other than 

that, they mostly                        depended 

on self-study of the manuals. 

Collaboration with fellow teachers was 

rarely resorted to. This aspect could be 

emphasized upon more, as it will help 

the teachers in understanding and 

conducting the program better through 

mutual collaboration. 

 

 

 

 

 

Who conducts Sangati sessions? 

 

In majority of the cases, the sessions 

were conducted by the teachers with the 

help of Sangati, representatives. 

Although, Sangati, representatives rarely 

conducted sessions independently, the 

teachers were also not very confident 

many a times in conduct sessions 

completely independently. This could be 

addressed if requisite training is provided 

to teachers. In Ashram schools, the 

program has been started only recently, 

so the teachers will take time to get used 

to the program and conduct the sessions independently. 
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What is the frequency of conducting 

Sangati sessions? 

 Primary/secondary schools once a week. 

In Ashram schools, the frequency was 

irregular with the sessions, many a 

times, held as per convenience. 

 

 

 

 

 

 

 

 

 

 

 

Is it easy to conduct Sangati in classes? 

Majority of the teachers found the Sangati curriculum very interesting and innovative, and hence found it 

easy to conduct the sessions in classes. However, as depicted in previous graphs, many of them were still 

taking the help of Sangati representatives while conducting the sessions. This natural interest of the 

teachers in Sangati curriculum, if coupled with adequate training, could enhance their capabilities in 

conducting the sessions immensely and consequently increase their self-confidence. The impact of the 

sessions on the students, could also be thus, enhanced. 
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Do you think Sangatiprogramme is complementary to the school curriculum? 

 

 

M

a

j

o

r

i

t

y

 of the teachers felt that Sangati program was complementary to the regular school curriculum. 

 

 

Which school subjects does Sangati complement/enhances? 

 

Majority of the teachers could connect 

Sangati with subjects like Environmental 

Science, General Science etc. Kits I and II are 

mostly associated with these subject 

matters, a possible reason for teachers 

connecting Sangati more with these 

subjects. The increased association of 

Sangati  with History for Class VI teachers 

may be because Kit III, which is conducted 

with Class VI students, is associated with 

History as a subject more. 
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Is the attendance of students positively influenced on days when Sangati  is conducted? 

 

 

Most of the teachers of all the schools felt that attendance of students was positively affected on the days 

the Sangati sessions were conducted, indicating the popularity of the program among students. 

 

Participation of students during Sangati sessions 

 

Students' active participation is the key to the success of Sangati sessions. The classroom transaction is 

based on varied interactive methodsproviding a platform to students to express their opinions, thoughts, 

ideas etc. 

Almost all the teachers felt that the student participation was excellent or very good during the conduct of 

the sessions, indicating that the students preferred interactive learning, which Sangati curriculum 

encourages, to lecture mode of teaching-learning. 
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Which values are communicated be inculcated with the help of Sangati programme?  

 

Teachers felt that Sangati 

contributed a lot towards creating 

a scientific outlook in students. 

Standard VI teachers felt that a lot 

of awareness about various social 

issues like caste, class, gender, 

religion etc. was generated. This 

feeling was more pronounced in 

Class VI teachers probably because 

Kit IV, covered in Class VI, 

specifically deals with all these 

issues. 

Significant positive changes 

observed in students because of 

Sangati 
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Students’ evaluation 

Common questions on which students of Standards V and VI were surveyed 

Sample number of students evaluated 

Out of the total number of students 

surveyed in primary/secondary schools, 

33.5% studied in Marathi-medium schools, 

36% in Hindi-medium schools, 19.5% in 

English-medium schools and 11% in Urdu-

medium schools. Similarly, out of the total 

number of students surveyed in Ashram 

schools, 87% studied in Marathi-medium 

schools, 12% in Hindi-medium and 1% in 

English medium schools. 

Out of the total number of students 

surveyed in primary/secondary schools, 

17% studied in Marathi-medium schools, 

31% in Hindi-medium schools, 21% in 

English-medium schools and 23% in Urdu-

medium schools. Similarly, out of the total 

number of students surveyed in Ashram 

schools, 88% studied in Marathi-medium 

schools and 12% in English medium 

schools. 

 

Do the students like Sangatiprogram? 

 

Out of the total number of primary/secondary school students 

surveyed in Class V, 98% liked the Sangati program, whereas 

97% of the Ashram school students surveyed liked it. Similarly, 

out of the total number of primary/secondary school students 

surveyed, 98% liked the Sangati program, whereas 100% of the 

Ashram school students surveyed liked it. 
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Reasons for liking Sangati 

 

Majority of the students preferred Sangati program because of the different interactive tools that were used for 

conducting the sessions. This was probably because it made the sessions enjoyable and exciting for the students. 

They probably didn’t feel bored during the classes but got to learn new and varied things through various 

different means that could connect with more. 

 

Do you get opportunity to express your opinions during Sangati session? 
 

 

 

As the Sangati sessions are held in an interactive manner, majority of the students felt that they were getting an 

opportunity to express their opinions in the classrooms. 

 
What do you like most about the worksheets? 
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As detailed above, majority of the students were interested in the worksheets because they got to draw pictures 

in it and because it was a source of acquisition of new information and knowledge for them. The prospect of 

writing in the worksheets did-not excite them much, which may be because of their age-group. 

 
Do you ensure to attend school on the day of the week when Sangati program is conducted? 

 

 

It is clear from the data above that vast majority of students preferred to not take leave on the days the Sangati 

program was conducted, which is a further indication of their interest in the program. 
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Whether your friends attend Sangati sessions regularly 

 

Majority of the students again responded that their friends were mostly present on the day of the Sangati 

sessions. 

 

Standard V student responses related to Kit I: Myself, My Body and Our Needs 

 

Has Sangati helped you realize your good qualities? 

 

 

 

As depicted, majority students acknowledged 

Sangati’s role in helping them realize their 

good qualities. 
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Do you think that your friends have an influence over your likes and dislikes and your 

nature/behavior/temperament? 

 

As indicated, majority of the students 

recognize the influence of their friends in 

their interests, likes, dislikes and their 

behavior. Sangati also recognizes this aspect 

and focusses on group learning, using 

various tools and methods that can engage 

the students of this age-group and help 

them progress through their personal 

learning as well as through each-others’ 

learnings. 

 

Do you think that TV has the power to influence your behavior in a positive or negative manner? 

 

 

Even a greater majority of students in the 

primary/secondary schools recognize the 

influence of TV over their behavior, than the 

influence of friends. In case of Ashram schools, 

however, though a majority of students do 

recognize this influence, the percentage is lesser 

than those recognizing the influence of friends. 

This may be because Ashram schools are mostly 

residential schools and the exposure of students to TV may thus be lesser, and hence, they are looking 

at the question in their personal context. Sangati also recognizes this aspect in a big way and hence 

utilizes it in its activities in a manner that the positive influence is magnified and the negative one 

muted. 
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What will you do if you find certain children troubling/ridiculing an old man on the road? 

 

 

Majority of the students had an 

understanding about the 

appropriate behavior in this 

instance. Almost none of the 

students responded that they would 

help the students. Although 19% of 

Ashram school students responded 

that they would ignore the 

situation, this may again be because 

these students have had very little 

exposure to Sangati, as this 

program has very recently started in 

Ashram schools, and such kind of content does-not form a part of regular school curriculum. 

 

 

Do Sangati sessions make you aware about the physical as well as emotional/mental changes that 

come along with age? 

 

 

The relevance and importance of the 

Sangati program for this age-group of 

students is evident from the students’ 

response to the above question. This 

program helps them in making sense of 

the physical and emotional/mental 

changes that they may be undergoing at 

this age, and adapt to these changes 

better. 
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Did you find this information useful? 

 

As expected, majority of students found this information useful, probably and especially because of the 

age-group they were in and the relevance of this information for this age-group. 

 

True or false. 

 

 

 

 

The above questions pertain to information that students may seldom be able to acquire from regular 

textbooks, as they don’t deal with these aspects. As is clear from majority of the responses, Sangati  is 

having a considerable positive impact on the students, for them to be able to develop such kind of an 

understanding about themselves and the world around them. There are places though where the 

responses of Ashram school students are contrary to expectations, but that may be because the Sangati 

program has started pretty recently in Ashram schools. 
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Standard V student responses related to Kit 2: Our Earth and The Web of Life 

 

These questions were asked only to students from primary/secondary schools, as Kit II could not be 

conducted with Ashram school students due to late start of Sangati program in these schools and hence 

the consequentpaucity of time. Students’ responses are given below: 

 

Did you understand how the earth was formed?                                                                        

                                                                                                         Where 

was the first living being on earth found/formed? 

 

 

Are all living beings on earth interrelated?                                                                                                                            

Can you tell the address from your name to the 

entire universe? 
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What did you learn from the story of ‘Chuhiyakishaadi’? 

 

 

 

 

 

 

 

 

 

 

 

 

 

If someone leaves the car on and goes to buy something from a shop, what will you say to that 

person? 

 

The above responses of the students are noteworthy 

and assume significance for the sole and extremely 

important reason that the content of Sangati kits is 

unique.Kits one and two are transacted with Standard 

V students. The focus on oneself and one’s needs in 

the first Kit and the linkage that is then established 

with how those needs are fulfilled from the limited 

resources that this earth possesses, and how all life is 

inter-related and inter-dependent, is something that is 

pretty unique and something that the students have 

not been exposed to hitherto. Even then, their replies 

indicate that they are able to grasp and understand 

what the Sangati curriculum is trying to get across to 

them, which is to the complete credit of the content, 

design as also the way these sessions are conducted by 

the teachers, with the support of Sangati representatives. 

 

 

How will you feel if the Sangati program is stopped? 

     The popularity of the Sangati program among students 

is clearly visible from the above response. 
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Standard VI student responses related to Kit 3: How Societies Developed 

 

‘How Societies Developed’, this kit is related to which of your school subjects? 

 

 

As evident, majority of the students 

could relate the Sangati kit ‘How 

Societies Developed’ to History/Civics. 

 

 

 

 

 

 

 

 

Why do we need to study ‘History’? 

 

Majority of the students had an understanding of the importance of studying ‘History’ and understanding our 

pasts. Some students also gave multiple answers to the question. 
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Who invented agriculture? 

 

 

 

Majority of the students had the 

understanding that agriculture was an area 

where women were primarily involved and 

that it was started by women. 

 

 

 

 

What did you find easier to understand after map-reading? 

 

 

 

 

 

 

 

 

 

S

tudents found map-reading interesting and informative for various reasons as given above. 
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Which organization was established to ensure world peace?  

 

 

Majority of Primary/Secondary school students 

knew the answer to this question but majority of 

Ashram school students did-not, probably 

because this  did-not form a part of their regular 

school textbooks and Sangati program was not 

done with Ashram school students earlier. 

 

 

 

 

In the history of human wars, what was the biggest mistake? 

 

The students linked wars 

with immediate 

consequences and could 

not develop deeper 

linkages, probably 

because of the age group 

they were in, and also 

because of limited efforts 

in school textbooks to 

explore such linkages. All 

the same, they 

understood the harmful 

effects and the destruction caused by use of atomic weapons. 

 

What developments followed in the wake of Industrial Revolution? 
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Majority of the students considered only the positive aspects of Industrial Revolution and not its 

negative impact, probably because it is presented to them in the school textbooks as a majorly positive 

development, its negative impact being muted. Though Sangati provides a holistic view of Industrial 

Revolution, yet it possibly needs time and persistence to really get the message across to students, given 

the slightly lopsided view presented in the primary school textbooks. 

What was your experience after going through the kit “How societies developed”? 

 

Sangati kit at least succeeded in 

developing an interest among the 

students in studying and understanding 

History. To a certain extent, it also 

helped the students understand the 

interdependence between subjects and 

areas, but there is some way to go 

before this is completely established 

among students.  

The extent of success of the Sangati 

program is limited by various factors 

like its being a supplementary program 

whose sessions are conducted only 

once a week, its different methodology 

and content than regular subjects, to which students are used to, different pedagogical style, relative 

inexperience of the teachers in conducting the sessions etc. As a result, any progress that is made through 

Sangati   is expected to be gradual and not immediate. 

Standard VI student responses related to Kit 4: The Way We Live 

 

These questions were asked only to students from primary/secondary schools, as Kit 4 could not be 

conducted with Ashram school students due to late start of Sangati  program in these schools and 

hence the consequent paucity of time. Students’ responses are given below: 

If you were in Eklavya’s place, would you have given your right thumb? 

 

 

Three fourth of the students probably realized the hidden 

injustice perpetrated towards Eklavya in the story, and 

hence, refused to be meted such injustice if placed in his 

position 
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Do you think that there is a wide rich-poor 

divide in India? 

Majority of the students understood and 

realized that there was a wide rich-poor divide 

in the country. 

 

 

Whether taking everyone’s concurrence is required before 

taking any decision? 

As is evident, students realized the importance of the 

democratic process of discussing and listening to each 

other’s’ views before arriving at decisions. 

 

True or false. 

 

Majority of the students had a fair understanding of the issues that one faces in the day to day life, but that are 

generally not discussed at homes or at schools.  Sangati does a phenomenal work of bringing these to the 

forefront and opening them to discussions, so that children grasp the nuances of these issues and develop a 

reasoned understanding around them, rather than pandering to general prejudices and biases. 
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What will you do if your sister’s studies are stopped and her marriage fixed? 

 

 
 

What will you do if your lower caste friend is being discriminated against in your village? 

 

 
 

 

 

 

 

 

 

Why is the earth’s natural resource base 

depleting so fast? 
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Why should we read newspapers? 

 

 
 

All of the above responses depict the maturity that has come about in students’ understanding as a 

result of Sangati program. They understand the various issues like caste and gender inequalities etc., 

alarming depletion of natural resource base and its impact and other such issues affecting our society. 

They also find it relevant and useful to read newspapers etc. and get to know the happenings around 

them and understand the various issues involved. They have also become interested in reading apart 

from their prescribed textbooks. 

 

How will you feel if the Sangati program is 

continued next year also? 

Again, it is clearly visible that the students wanted 

Sangati program to continue, as they enjoyed the 

sessions immensely and found them very useful, 

informative and educative. 

 

Conclusion: 

Based on the overall teacher and student responses, it is clear that the impact of the Sangati curriculum on 

students is noteworthy. The Sangati kits, as mentioned above are designed as an integrated curriculum, with 

the aim of embarking students on a journey of exploration of life and the world around them. The above data 

collected from the teachers and the students confirms that the curriculum is right on its tracks in terms of 

fulfilment of this aim. The teachers and the students both, not only enjoy the program, because of its interactive 

nature, and the various different pedagogical tools that it uses, they also are grasping the message that the 

entire curriculum is trying to convey. As this is supplementary in nature, and the sessions are mostly conducted 

once a week, the progress in terms of development of the desired levels of understanding in students, may be 

gradual and not immediate, but that progress is definitely visible and concrete, is quite forthcoming from this 

report. The areas which may be looked at in terms of scope for improvement have been mentioned in the 

report.  
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Manthan programme 
 Supplementary Curriculum for Pre-Service Teacher Education 

 

Introduction: 

Avehi Abacus has designed the Manthan curriculum, a foundation course for student teachers enrolled 

for the Diploma in Teacher Education (D.TEd).It supports, enhances, andcomplements the teachers’ 

training syllabus, taking into consideration the National Curriculum Framework 2005 and recent 

changes in the National Centre of Teacher Education-National Curriculum Framework for Teacher 

Education 2010 (NCTE-NCF 10) recognised by NCTE. 

  

The Manthanprogramme was initially implemented in four teacher training colleges in Panvel block, 

Ragidad district with the help of District Institute of Education and Training (DIET ), Panvel, during the 

academic years 2011 to 2013. The response to the programme from trainee teachers, teacher 

educators and institutional was highly receptive and encouraging. As a result of its effectiveness, the 

programme was implemented in 10 teacher training colleges during academic years 2013 to 2015. The 

programme continues to be implemented consistently for student teachersin teacher training colleges 

in Raigad district. This programme was also initiated in the teacher training colleges in Thane 

district.Manthan is currently being used in five colleges in Raigad District and 16 colleges in Thane 

District. In total we are working with 615 student teachersacross 21 colleges. 

  Objectives of Manthan: 

 To help teacher educators and student teachersreflect on their own roles and critically 
understand the key role played by teachers in society 

 To encourage and motivate teacher educators and student teachersto seek alternatives to 
the existing system of hierarchical relationships and move towards a more inclusive and 
democratic classroom 

 To facilitate  the self-growth of teachers and improve their pedagogic skills 

 To critically analyse school syllabi, use it creatively, and expand its potential 

 To draw linkages between what is taught in school  andthe world outside  

 
 Field Outreach:  
 

 

 

 

 

District No of Blocks D.Ed colleges 
No of trainee 
teachers 

Thane 4 16 538 

Raigad 4 5 77 

Grand Total 8 21 615 
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Programmes implemented for Manthan 

 Material Distribution to Training Colleges 

 Meeting with Bhakti Umarji,Principal, DIET, Thane  

On January 09, 2017, Chitra Patil and Dinesh Chavan of Avehi Abacus Project (AAP)met Bhakti Umarji, Principal, 

District Institute of Education and Training (DIET), to start theManthan programmein Thane district. They 

briefed her on how the programme implementation in 2015-16. It was proposed that training for teacher 

trainers would be conducted. Further, Bhakti Umarji proposed that AAP start some activity for preparation for 

Common Entrance Test of trainee teachers. AAP representatives assured her that they would plan the same 

along with Manthan implementation. 

AAP also had discussions with Mr.Pawar, Lecturer about the 

programme.  Positive and negative responses from Training 

colleges where Manthan was being used, were shared with him. 

 Manthan Programme Implementation 

AAP representatives conducted training workshops for teachers 

who would use Manthan in their classrooms in order to 

familiarize them with the content and application of the 

programme. In October 2015, following the workshops, the 

Manthan programme was introduced in the Training Colleges.   

 Mixed Experience in the Implementation of ManthanProgramme 

Teacher trainers started implementation on their own by 

combining sessions with the regular syllabus in some colleges. In 

other colleges, Manthan topics were divided amongst teacher 

trainers as per their subject. The planning was done accordingly. 

There were two colleges that avoided conducting sessions even 

after regular follow up byManthan coordinators. Some sessions 

were conducted there by the coordinators themselves. 

The coordinators also conducted Manthan sessions in 

workshops in four Training Colleges. In this manner, they could complete syllabus for both the years. 

Although teacher trainers of Ideal Training College, Kalyan and John D’Britto Training College, Manikpur, Vasai 

had not participated in the workshop, they liked the programmeenough to begin implementation of the 

Manthanprogramme. 

Since the implementation started after October 2015, the first year syllabus could not be completed in the 

academic year 2015-16. Hence it was completed in 2016-17 after which efforts were started for implementation 

for the second year. Session average details are given below: 
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 Visit by coordinators to Training Colleges 

Coordinators of Sangati and Manthan programme have worked together to implement the Manthan 

programme effectively. They visited five Training Colleges in Raigad district 18 times. 79 visits were made to 16 

Training Colleges in Thane district. During these visits, workshops were held where sessions were conducted, 

material was distributed, information about the programme was shared, sessions were followed up and 

evaluations were conducted. 

 Evaluation 

Manthan programme evaluation was conducted during April – May 2017 to understand its implementation 
and response. Written feedback was obtained from 12 teacher trainers and 206 trainee teachers. A detailed 
report is given below. 
 

The Manthan Syllabus  
What is it that a teacher can do? Obviously, problems that are 

deep-rooted and systemic cannot be resolved overnight. 

However, it is indeed possible to initiate the process of change 

– to be aware of the critical issues in our education system, to 

understand the close link between education and society, to 

realize the potential of education as a tool for social 

transformation and recognize that the teacher can act as a 

catalyst for such change. 

The course content covers two of the three curricular areas prescribed by the National Council of 

Teacher Education – namely, Foundations of Education and Curriculum and Pedagogy. 

The course consists of fifty sessions in all, with twenty-five sessions to be conducted each year. The 

sessions in the first year are divided into five modules:  

The Teacher: Playing Many Roles; The Child: Special in Different Ways; Learning: Thinkers and Theories; 

Education in India: A Story of Continuity and Change, and Education in India: Curriculum, Methodology, 

Assessment. The second year focuses on Education and Society, and explores topics of current concern 

such as inequalities of gender, caste and class; communalism, nationalism, war and violence; and 

issues related to development and the environment. These sessions will not only help trainees 

understand their rapidly changing world but also how these issues are reflected in the school 

curriculum. 
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Manthan Programme: First Year syllabus implementation  

 

The session average of the Manthan programme implemented in Thane and 

Raigad Districts 
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Manthan Programme: Second Year syllabus implementation  

 

 

 

 

 

 

 

 

 

The session average of Manthan programme implemented in Thane and Raigad 

Districts 
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Session average is as above. Experience during sessions conducted and important points are as 

follows: 

 

 The second year syllabus could not be 

completed.Lack of cooperation from teacher trainers 

and the lack of time devoted to Manthan resulted in 

non completion of sessions.  

 Response from all the student teachersof Training 

Colleges was quite positive. The sessions in allfour 

Training Colleges in Vasai were conducted with the 

help of trainee teachers. Teacher trainers supported to some extent. 

 Student and teachersliked the Manthanprogramme. 

They felt that teaching methodology, discussions 

and presentations greatly help in conducting 

sessions. 

 They also appreciated the material and content used 

for sessions. 

 Response of trainee teachers, teacher trainers and 

the principal of Salauddin Training College and 

National Training College was positive. 

 Subject teachers in Thomas Baptisa Training College, 

Papadi, Vasai helped conduct sessions. The sessions 

thereafter were conducted by AAP representatives 

with the help of teacher trainers. 

 Teacher trainers of John D’Britto Training College 

had not participated in the workshop but since they 

understood the usefulness of the programme, they insisted on itsimplemention in the college. 

Principal Pereira was cooperativeand her accurate planning greatly helped implementation. 

 Last year students’response and participation in St. Aloysius College was poor. However, their 

response picked up during the second year and gradually their participation increased. Infact, they 

began to ask questions and finally they started giving information about Manthanprogramme to 

their own teachers. The teachers say that the students now eagerly a wait sessions -“They enjoy the 

Manthan syllabus very much and their participation has increased manifold.”  



Page 74 of 113 
 

 On the whole, all student teachersfrom all Training Colleges liked 

the construction of the Manthansyllabus.  

 It is felt that many concepts are better understood with the help 

of information, games, discussion, and debate provided in the 

programme.  

 In the second year of the Manthan programme, student teachers 

learn about discrimination based on gender, caste; they learnt 

the concepts of Nationalism and the genesis of wars. Until now, students had never thought about 

these issues and how they play out in classrooms – they appreciated this approach thoroughly. 

 

Challenges 

 The Principal of Seva Sadan Training College, Ulhasnagar refused to conduct Manthan sessions 

despite repeated follow-ups by representatives. 

 Some sessions were conducted in SDT Kalani Training College, Ulhasnagar and Pandit Training 

College, Kalyan. However, the programme could not be completed. 

 Manthan sessions could not be conducted properly in Swayamsiddhi College due to non-cooperation 

of teacher trainers. 

 The planned sessions were not conducted in Training College, Neral despite repeated visits by 

representatives. A telephonic discussion with the principal to plan implementation of the sessions 

has taken place. 

 Teacher and trainee response in Baajipur Vanita Vidyalaya was good but the non cooperation of the 

principal, Mr. Banjara, presented challenges.  
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Manthan Programme Evaluation Report 2015 – 17 

At the end of April 2017, a programme evaluation with a written questionnaire was conducted in order to 

understand the implementation and response to the programme. A detailed report of the same is as follows: 

Sr. No. Name of D.T.Ed Colleges  No. of Teacher 
Educators 

No. of  
Student teachers  

1.  St John D’britto D.T.Ed college, Vasai 1 19 

2.  Thomas Baptisa D.T.Ed college, Vasai  1 20 

3.  Bajipur Vanita Vidyalaya, D.T.Ed college, Vasai 1 20 

4.  St Aloysius D.T.Ed college, Vasai   1 21 

5.  SDT Kalani D.T.Ed college, Ulhasnagar 1 13 

6.  Pandit R.N. D.T.Ed college, Kalyan 1 3 

7.  National D.T.Ed college, Kalyan   1 29 

8.  Ideal D.T.Ed college, Kalyan   1 13 

9.  Salauddin Urdu D.T.Ed college, Bhiwandi 1 38 

10.  Swayam Siddhi D.T.Ed college,  Bhiwandi 1 19 

11.  Suruju Sinh D.T.Ed college, Kalyan 1 11 

12.  Shri.Bapusaheb D.D. D.T.Ed college,  Visapute 1 19 

 Total 12 206 

 

Feedback of Trainee Teachers 

 Did you like Manthan Programme? 

Out of 206 trainee teachers, 204  

student teachers (99%) liked the 

programme. 
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 Do you think Manthan programme is complements the 

D. T.Ed programme? 

Manthan includes various subjects from D.T.Ed syllabus. 91% 

student teachers felt that it complements the school syllabus 

well and 8% student teachers felt that it some what 

complements the school syllabus.  

 

 

 Which aspects of the Manthan Programme did you like? 

Manthan programme sessions have different aspects and dimensions.  Those that student teachersliked are as 

follows: 

 

 

 

 

 

 

 

 What differences between D.T.Ed and Manthan syllabus did you find? 

With respect to differences between the current syllabus and Manthan, the opinion of student teachersis as 

follows: 
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₋ Priority to Self Experience – 141 student teachersfelt that Manthan gives priority to self experience. This 

dimension got 68% of votes. 

₋ Inclusion of all in Teaching – 148 Student teachersfelt that this syllabus includes everyone in teaching. Thus this 

dimension got 71.84% votes. 

₋ Presentation, Discussion and Debate – this aspect got maximum votes - 76% i.e. 156 student teachersvoted for 

this.  

₋ Home work and Self Evaluation – 115 student teachersi.e. 55% gave preference to the aspect of home work and 

self evaluation. It can thus be deduced that the process of homework and self evaluation in 

theManthanprogramme is unique.  

₋ Focus on Teaching Aids – 137 student teachersgave importance to this aspect ie 66.5%. 

₋ Analytical and Challenging Structure – 135 or 65.53% student teacher svoted for this aspect which means that 

Manthanprogrammehas an analytical and challenging structure. 
 

 Has Manthan programme brought any changes in you? 

The opinions expressed by student teachersare as follows: 

 

 

 

 

 

 

 

It is clear from the diagram above that the courage to participate in discussions, knowledge about social issues 

and thinking independently has increased in trainee teachers. These qualities are very important for future 

teachers.  

 How has has Manthan programme 

increased awareness of social issues? 

Student teachersshared the following 

information: 

It can be concluded from the above 

figures that Student teachersgot an 

opportunity to understand 

discrimination based on caste, gender 

and other social issues. They also 

gained awarenesswith respect to 

racism, nationalism, war and violence and the environment. 
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 Where do you see discrimination based on caste in the society? 

The table below indicates responses 

 

 

 

 

 

 

 

 

 

 

 

 

Generally the opinion was that caste based discrimination is rampant in all aspects.  

 

 

 Which topic in Manthan did you like most? 

 

First year syllabus 

 

 

 

 

 

 

 

 

 

 The figures above indicate that the Indian educational system andteaching methodology and evaluation are 

favourite topics.  
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Second year syllabus 

The figures indicate that caste discrimination was the favourite topic with trainee teachers.  

 

 What was the special experience you got as a future teacher through the Manthan Programme? 

Trainees responded positively to the programme – they indicated that awareness about social issueshad 

increased, they were provoked enough to think about the issues, and their attitudeshad begun to 

change. They felt that the use of teaching aids and innovative teaching methodology would be useful 

tools for teaching. In addition, the programme helped personality development and boosted confidence. 

Most student teachers shared similar experiences. 

 

 What will you feel if Manthanprogramme is stopped next year? 

 

 

 

 

 

 

 

81% student teachers expressed extreme regret at the programme stopping in the following year.  

Thus looking at all responses, it can be concluded that student teachersare of the opinion that 

Manthanprogramme is useful and important.  

 It can be concluded from the two year implementation of Manthanprogramme in D.T.Ed colleges that it has 

helped develop different perspectivesfor trainee teachers. 
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Feedback of Student teachers about Manthan Programme 

What was the special experience you got through ManthanProgramme as a future teacher? 

 Name – Philip Gonsalves, Training College – Thomas Baptista, Vasai 

Initially, we were very happy. They conducted games but later on we started getting information about subjects 

we were unaware of. We understood the use of it in our future life.  As we were asked questions, we got more 

and more information. The games were really important.  

 

 Name – Suvarna Pandharinath Jadhav, Training College – Ideal, Kalyan 

We understood the qualities of a good teacher through this programme. This programme is a must for every 

teacher.  

 

 Name - Dipali Karmabale,  Training College – St Aloysius, Vasai 

We got new information from the Manthanprogramme. We liked the way teachers taught us. This programme 

should be implemented in each school as then each student will become aware of the situation that exists 

today. 

 

 Name – RavishaManasramGaikwad, Training College – D D Vispute, Panvel 

What we learnt could be used while teaching our students. Teaching aids were focused on. Similarly, students 

were motivated to talk about caste discrimination, environment and other topics.  

 

 Name – ReshmaBhoir, Training College – DT Kalani, Ulhasnagar 

We understood how to teach students of different natures. This we learnt in Manthanprogramme. 

 

 Name – Ashvini Vishnu Jadhav, Training College – BaajipurVanitaVinayalaya, Vasai 

Each teacher is an artist in the process of teaching learning. He has to enact different roles. Hence it is needed 

that different teaching methodologies are used, teaching aids are used, and different programmes are 

organised to keep the students attentive. Participation of students is also very important and we will definitely 

make efforts to teach in that manner.  

 

 Name – Jaya UmeshSawant, Training college – St John D’britto, Vasai 

I learnt a lot through this programme. I got guidance about caste discrimination, bad rituals and traditions, 

environment. I got aware about how to develop my personality as a teacher. I like this programme very much. 

 

 Name – Deepali Dhobi, Training College – BaajipurVanitaVinayalaya, Vasai 

Manthanprogramme describes how to prepare a student as an ideal citizen. It also describes teaching keeping 

in mind different learning abilities of students. 

 Name – MominAnjum, Training College – Sallauddin, Bhiwandi 

We understood that even today some of the children are out of school, there is discrimination on the basis of 

gender. We got knowledge about different social issues. This programme should continue in future as well.  

 



Page 81 of 113 
 

Feedback from Teacher Educators  

The Manthan programme was implemented in the teacher training colleges in Thane and Raigad districts. 
12 teacher trainers filled the questionnaire form. Of these 11 teacher trainers have been participating in the  
 
Manthan programme for two years. Their feedback is as follows: 
 

 How did you implement the Manthan programme without undergoing the training? 
 
 

 

 

 

 

 

 

 

 

 

 

A total of 12 teacher educators were involved in the programme. Out of these seven had undergone the 

preparatory training and five had not been part of any training workshops.  Of the teacher educators who did 

not participate in workshops, 33 % of teacher educators felt that the on-site support given by the project 

coordinators helped them to understand and implement the programme and 42% said that they had studied 

the Manthan manual. 

 

 Does the Manthanprogramme complement the D.T.Ed Syllabus?   

 

83% teacher trainers felt that the 

programme fully complemented the syllabus 

while 17% felt that it partially complemented 

the syllabus. 
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 Which subjects did you teach with the support of Manthan subjects? 

All teacher educators and Student 

teachersfrom teacher training colleges 

affirmed that Manthan programme 

complements the syllabus. The first and second 

year syllabus in D.T.Ed includes subjects such 

as ‘Indian Society and Primary Education’, 

‘Educational Psychology’, ‘Educational 

Evaluation’ and School Subjects (Environmental 

Science, Social Sciences, Science) – they felt 

that while studying these subjects, the 

Manthan programme is very useful. 

 

 Do you feel that Manthan programme can be easily taught in the classes? 

 

 

 

 

 

 

 

 58% of teacher educators remarked that the content and pedagogy of the Manthan  programme was 

interesting and innovative and thus could easily be taught even without undergoing any kind of training. 25% 

teacher educators said that it was ‘somewhat possible’ to do so. 

We can thus conclude that Manthan programme can easily be taught in classes. 

 How did you benefit from the programme as a teacher? 

Overall the programme complements the 

syllabus and hence 75% teacher educators said 

that it had been useful. 8% opined that it was 

somewhat useful. 
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 How did you benefit from the Manthan programme? 

             All the Teacher Educators expressed that Manthan programme was very useful. 

The teacher educators had to rank the given options from 1 to 4 (rank 1 to the most useful and rank 4 to 

the least useful). In this context, teacher educators highlighted certain issues as follows:  
 

 

 Some highlights of the programme. 

- According to the teacher  educators, highlights are as follows: 

 

 

  

 

 

 

 

 

 

 

 Changes among the student trainers due to Manthan. 
From the feedback given by teacher educators, it was seen 

that student teacherswho were reticent during classes had 

started interacting and participating. Due to activity based 

learning, their self confidence had increased tremendously. 

This was observed by 50% teacher educators. 58% teacher 

educators felt that the level of intellectual exchange among 

the student teachershad increased due to which they became 

confident.  

Sr. 
no. 

Options / Responses Rank 1 Rank 2 Rank 3 Rank 4 

1) Helped in making formal teaching 

more meaningful and corelated 

33.33% 16.66% 16.66% 16.66% 

2) Helped in using diverse and 

varied teaching style 

41.66% 8.33% 16.66% 8.33% 

3) Helped in relating the school text 

to day-to-day lives 

41.66% 8.33% 16.66% 25% 

4) Helped in developing an interest 

towards learning in students 

33.33% 16.66% 8.33% 25% 
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Experiences shared by Teacher Educators and changes observed among the Student 

teachers 

 Name: Anjali Ratnakar  D.T.EdCollege: Pandit R.N, Kalyan 

It was easier to grasp the contents of this course as it was fun and engaging and we could participate in it at the 

same time. 

 

 Name: Irfar Chaudhari   D.T.EdCollege: National Urdu 

Manthan was complementary to our regular curriculum.  I found the teaching material highly useful and of very 

good quality. 

 

 Name: MukeshLohar  D.T.EdCollege: IDL, Kalyan 

Students and teachers were very excited about participating in the process as it was practical and interactive. 

Students were seen sharing their experiences with each other and their involvement was very high. 

 

 Name: VandanaKamble  D.T.EdCollege: S.S.M.Junior, Kalyan 

There was a kind of interdependence that got established among students. They understood how to use different 

pedagogies while teaching. 

 

 Name: Neeta Nimbalkar  D.T.EdCollege: D.D.Vispute, Panvel 

Due to Manthan, the attendance of students has increased. In Manthan, the material that was used helped the 

students to express their views on other subjects that were being taught by us as well. 

 

 Name : Mandar Lad                D.T.Ed College: Swayamsiddhi, Bhiwandi 

We used information given by Manthan to bring entertainment and variety while teaching from our syllabus. 

 

 Name: Ajmal Faiz  D.T.Ed College: S.A.S, Bhiwandi 

Students took great interest while learning and also cited examples given in Manthan. This (programme) has helped 

us tremendously. 

 

 Name: Anil Pileja  D.T.Ed College: Bajipur Vanita, Vasai 

Students like this programme a lot. Everyone is excited to participate. They make an effort to seek new information 

every time. 

 

 Name: Neha Rotipor  D.T.Ed College: St.Aliances, Vasai 

There was something special about each experience we got in Manthan. We really liked the games that the 

representatives played with us. Conceptual understanding through games was the highlight of the programme 

according to me. 

 

 Name: Filimona Pereira   D.T.Ed College: St.John D'Breito, Vasai 

Students who have an inferiority complex due to their socio-economic condition express their views, opinions, 

thoughts with confidence.  Seeing this is a delight. It is good to see the Manthan representatives being so thorough 

with content and seeing them able to handle children with care and affection was very touching. 
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Conclusion: From the feedback, we can conclude that students have developed a different perspective and 

hence we get to see thatthe approach of future teachersis open and receptive. 

The Manthan programme enhanced skills and thus students’analytical thinking was activated. Teachers also 

found the new information to be useful in everyday teaching and the methodology brought certain informality 

into the classroom. Students explored their hidden talents through discussions, conversations, presentation and 

games. The sessions helped in developing new perspectives and thinking. 

All these practices are to be recorded in a booklet which will be distributed to student teacherslater. 

Written feedback from Student teachers on Manthan 
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Written feedback from Principals on Manthan 
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Saath Saath- Living together in harmony 

Avehi Abacus Project has been working on issues surrounding justice and equality through its Sangati and 

Manthan modules. In 2013 Avehi Abacus Project developed Saath Saath (in English) which was used in a few 

non-government schools and organizations. In 2015 the American Jewish World Service (AJWS) extended its  

support to Avehi Abacus Project and we have been playing the role of a Resource organization (RO) aimed at 

preventing incidence of Early Childhood Marriage (ECM) working with Grassroots Organizations (GO) in 

particularly vulnerable areas. Since then the Saath Saath programme has expanded to new regions (rural Uttar 

Pradesh and Rajasthan) where socio-economic contexts are different than those in Mumbai and rural 

Maharashtra. 

During the first year (2015-16) we worked with two local GOs - Mahila Jan Adhikar Samitee (MJAS), Ajmer, 

Rajasthan and Sahajani Shiksha Kendra (SSK), Lalitpur, Uttar Pradesh. We concluded our work with MJASin 2016 

but continue to work with SSK. Since 2016 we have also begun working with another GO - Alawar Mewat 

Institute of Education and Development (AMED), Alwar, Rajasthan. The varied contexts of the three GOs gave us 

an opportunity to understand/establish the relevance of Saath Saath in diverse settings, thus enriching our 

work. 

Since 2016 we have also begun interactive sessions in a working class locality in Mumbai developing a model of 

‘Engaged Youth Group for Social Justice’. Here Saath Saath is used as the primary base and entry point. The 

effort is to link gender concerns with larger issues of justice and development and mentor a group of young local 

community leaders.  

Objectives of using Saath Saath  with the GOs  

 To work with GO members/facilitators to understand issues affecting gender dynamics in everyday life. 

 To empower GO members/facilitators to understand the pedagogy and content of the Saath Saath module 

and prepare for its implementation/use in their context.  

 To build systems and skills to ensure effective and meaningful monitoring of the Saath Saath programme.  

 To develop partners’ skills to work with their community groups/youth groups aimed at -   

- Initiating steps where the young girls/boys will be motivated to continue education and 

overcome/negotiate family/social pressure for marriage. 

- Making boys/men sensitive to gender equity by encouraging changes in their lives - for example by 

sharing domestic responsibilities, sharing food, equality in education and opportunities for growth, 

preventing dowry-practices, etc. 

- Developing an informed and mature understanding of sexuality and respect for a person irrespective of 

identity (gender, caste, religion, class). 
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- Developing a perspective to place gender within the framework of social justice and proactively engage 

with larger issues of resource distribution/ownership.  

All the organizations have been keen on using other Avehi Abacus Project resources of Sangati and Manthan 

and seeking mentoring support with particular focus on reducing instances of early marriage and promoting 

gender justice in the communities they work with.   

 

 

Outreach of Saath Saath Programme 2016-17:  

 

 

 

The programme was implemented in following manner: 

 

 AAP, jointly with the GOs completed Situation Analysis and administered base-line tools to community 

participants/youth.  

 AAP conducted workshops for facilitators for use of material, planning and monitoring and the 

organizations started conducting Saath Saath sessions as per the mutually agreed time-table.  

  The Avehi Abacus team conducted site-visits to community centres/schools in order to understand the 

quality of implementation and responses from participants.    

 

Outreach of Saath Saath Programme 2016-17 

 

Name of the Partner 

NGOs 

 

Mahila Jan Adhikaar 

Samiti 

Sahajani Shiksha 

Kendra 

Alwar Mewat Institute 

of Education & 

Development (AMIED) 

Avehi Abacus Project direct 

implementation in Sidhartha 

Nagar Basti in Andheri, 

Mumbai  

Numbers of Community 

Base Centres 

19 50 11 1 

Numbers of  Adolescents 

and Women 

600                 

Adolescent Girls - 

Boys 

1000        

Adolescent Girls 

250                              

Adolescent Girls 

22                                     

Adolescent Girls - Boys 

Numbers  of  Schools 5 60 

 

1  

Numbers  of  Students 530 (Std V-VIII) 1000 

 

35  

Grand Total  of 

Participants 

1130 2000 285 22 



Page 97 of 113 
 

 The focus has been on ensuring appropriate use, monitoring and recording impact of the intervention.    

As the programme proceeded, responses from the field and case-studies were recorded.  

 Understanding gathered during the field-visits also helped in developing further strategies/inputs which 

were integrated in the ensuing training workshops.  

 

 

Workshop and Meeting with partners:  

 

  

As mentioned earlier, since November 2016 we have also begun work in an, 

‘unrecognized’ working class locality in Mumbai developing an approach - 

‘Engaged Youth Group for Social Justice’. Children in the age-group 10 to 16 

years from this locality have been attending sessions conducted by Avehi 

Abacus representatives. While gender is the main focus (through Saath 

Saath) issues surrounding other forms of social discrimination and concerns 

about justice and development also form part of the content. Many of 

these children attend Mumbai Municipal Corporation schools and are 

exposed to Sangati. Since all these themes are part of Sangati they are 

usually familiar with the content. Through the additional community classes they get an opportunity to explore 

certain issues (access and quality of resources like water, health, housing, 

education, criminalization or addiction, violence etc.) in direct connection 

with their surroundings, collectively with children in their immediate 

neighborhood. Additional audio-visual material (films, puppets, songs 

etc.) is also being used to support and deepen understanding.  

 

Name of the Partner 

NGOs 

Date No of 

Representatives  

No of Centres / 

Suchana Kendra 

Visited No. 

of Schools 

Workshop cum Meetings with local team 

 

Mahila Janadhikar Samiti 

  No of Participants  

21-22 September 2016 2 16 2 

20 October 2016 2 10 2 

Sahajani Shiksha Kendra 24-25 January 2017 2 74 2 

Alwar Mewat Institute of 

Education & 

Development (AMIED) 

21 October 2016 2 5 2 

16-17 November 2016 1 11 1 

31 January 2017 2 6 2 
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 A baseline questionnaire was also administered to track changes if any. This included perceptions about gender, 

age of marriage, choice, domestic work, violence, understanding of laws, attitude to caste, communal issues, 

understanding about class and development paradigm, citizenship and rights, etc. When the  Saath Saath 

module with one group is completed, AAP will record changes in perceptions of the group through the use of 

written questionnaires, focused group discussions, participants’ involvement in the programme and initiatives 

taken in engaging with issues faced every day. There will be an ongoing tracking through case-studies.  The 

participating children/youth will be also given a platform to evaluate the programme. The youth group will also 

be supported to reach out to the immediate community with focus on issues of their immediate concern with 

support from a local community organization.  

 

Monitoring and support in field: 

Several monitoring visits were planned and conducted during the year. The objectives of these visits were  

- To understand how Saath Saath is being implemented in the field, whether the facilitators have been  

able to transact the sessions effectively, whether they experience any difficulties, if they are able to 

adapt the session to their context, what is the nature of feedback from participants, etc.  

- The field visits also helped initiate sessions where classes had not yet started. 
 

 

 

 

Name of the Partner NGOs 

 

Date 

No of 

Representatives  

No of Centres / 

Suchana Kendra 

Visited No of 

Schools 

Monitoring Visits  

Sahajani Shiksha Kendra 

 

20-22 July 2016 3 12 1 

26-27 August 2016 2 5  

15-17 November 2016 3 13  

15-17 February 2017 4 4  

11-13 May 2017 4 7  

 

Mahila Janadhikar Samiti 

 

11-12 August 2016 3 1 3 

7-8 September 2016 2 1 2 

Alwar Mewat Institute of 

Education & Development 

(AMIED) 

11-13 May 2017 3 10 - 

Total  no. of centres  and schools visited by Avehi Abacus 

team members 

 53 6 
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Highlights: 

 Saath-Saath program is conducted through 12 sessions. The facilitators are able to conduct the sessions 

easily because of the creative design of the Saath-Saath kit. Various tools have been used to design the kit in 

order to make it easier for he facilitators and interesting for the 

participants. These include group discussions, games, sharing of 

experiences, use of posters, flipcharts etc. 
 

 Saath-Saath program is primarily targeted at adolescent boys and girls. It is 

being conducted in schools as well as in community centers where women 

are also involved in the program who participate enthusiastically in it and 

benefit from it. 
 

 The program is designed to be interactive in nature thought the use of 

variety of tools like discussions, sharing of experiences, presentations, 

group work etc. The opportunity to participate in all these activities has led 

to an increase in the self-confidence of the participants, which is a 

significant and important development, especially considering the target 

group which consists of adolescent boys and girls and women. 
 

  Through this program, adolescent girls and women have been able to 

gather scientific knowledge about their monthly periods. This program has 

helped in reducing superstitions that have been built around the monthly 

menstrual cycle of women and girls. By openly discussing this issue and 

providing detailed and scientific knowledge about it, it has helped in 

addressing hygiene and health issues of women. 
 

  The program has brought to the forefront even those issues which are not 

openly discussed in our society, like sexual abuse, violence against women, 

physical and emotional changes that accompany adolescence etc. Open 

discussion on these issues has helped the adolescents and women to equip 

themselves with a sound understanding of these issues and deal with them 

accordingly. 
 

  Girls have been able to understand the importance of education in their lives and have also understood the 

drawbacks of early marriage. 
 

 The program has helped in creating awareness about issues of sexual abuse, 

violence against women, gender bias etc. and has helped the victims in 

dealing with these issues and coming out of them. 
 

 The program brings together mother-daughter, mother-in-law, daughter-in-law 

etc. on the same forum and helps them in discussing issues and enhancing 

mutual understanding. It also encourages them to self-introspect and work on 

their limitations, at the same time empathizing with the other. 
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Networking and Advocacy  
 

The Campaign for Right To Education 

 
The Campaign is moving forward through different stages while fighting for Right to Education. Even though the 

Right to Education Act 2009 is in force from 1st April 2010, the Municipal Corporation of Greater Mumbai and 

the Maharashtra State government have not started VIIIth standard classes in all the schools.. The time frame 

given to implement the Act within three years is over long back.   

 

Follow up for policy decision to ensure free and equal quality education till 12th std. 

 

Major activity is to constantly follow up with MCGM about starting VIIIth standard classes in all schools 

1. The MCGM has started 8 th class in only 369 schools out of 1083 schools it runs.  As a result approx. 

10,000 students benefited from this. 

2. A total of 714 schools lack standard VIIIth class and 177 schools lack have classes only till Standard IV.  

The campaign is constantly pursuing the issue. 

3. 11 teachers were appointed in M Ward of Mumbai ; 3 of the in Ayodhya Nagar School 

4. A new three-storied school building is sanctioned for Ayodhya Nagar 

 

 In Siddhartha Nagar Andheri west, there is no primary school within a distance of 1 km. nor is there any school 

for VIth std. onwards within three kms. As a result children have to walk to the school or have to spend money 

on travelling. The campaign actively followed this matter and raised it with many MCGM officials on various 

platforms. 

 

Finally the Education Officer visited the area and sanctioned free bus service to the students in the area. 

Pocha Nakhva School got 2 teachers while a Head Master was appointed fpr Hanuman Nagar Marathi Municipal 

school in Kandivali. 

 

A constant follow up since September 2016 resulted in starting an Aanganwadi Centre in Siddhartha Nagar, 

Andheri West. Around 100 children are given supplementary Nutrition. But so far the adolescent girls are not 

being covered under Sabala programme. There is also no full-time Aanganwadi Worker for the centre. 

 

A student from a Private school in Matunga Labour Camp was driven out if the class for non paymnt of fees. The 

matted was taken up with Child Rights Commission after counseling anf guidance to the parents. The 

commission gave its verdict on 2nd January 2017 and upheld the students right orderin MCGM to take necessary 

action within 10 days. 
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Other Administrative and Organizational Activities 

 

 New Initiative: Sangati Programme in the Schools of Children with Special Needs 
 
Teachers’ Workshop – In an officers’ meeting in 
January 2016, Gargi Bhide, AO had directed that 
Sangati programme should be conducted for 
children with special needs. Hence, looking at the 
usefulness of Kit 1 –Me, My Body, Our Needs, a 
two-day workshop was organized for teachers to 
give information about the Kit 1. This workshop was 
conducted on 25-26 July, 2016. 78 teachers from 17 
schools participated in the same.  

₋ Ms. Gargi Bhide played an important role in 
organizing this workshop. Her participation in all 
administrative matters and the actual workshop 
was remarkable. 

₋ The teachers were divided into six groups. Each 
group got two sessions for discussion. The groups 
made excellent presentations. 

₋ It was decided that Kit 1 and student material 
would be given to all the 17 schools. 

₋ Gargi Bhide promised that monthly reports would 
be shared with Avehi Abacus. 
 

 
             Sodawala Lane Mun. Special School for Mentally Challenged Children 

 

Though Sangati has been designed for normal children, we teachers of Special Children were also trained 

to use this programme in our school. 

We are able to use these activities with children with moderate and minor retardation. 

These children are able to participate in the programme because the teaching material is simple and easy 

to use. Children can grasp issues like Myself, My Body, My Family, My School, Environment and Society. 

The books are very attractive and easy to handle for children. 

 
 Annual Review 

An Annual Review of the Avehi Abacus Project was conducted on 04 May, 2016. This one day review was 
conducted well. Everyone was made aware of the work done by others, the successes were noted and 
queries were answered.  
 
 

 Self Evaluation/ Performance Appraisal 
All the employees in the organization filled questionnaire prepared for self-evaluation. These were 
reviewed by Core Team Members, the Director and the Chief Project Coordinator during the months of 
May and June 2016. 
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 New Leave Card and Accounts for Field Coordinators 
A new format of advance request settlement for accounts and for leave card was prepared. The field 
coordinators started taking up these two responsibilities for their teams beginning this year. 
 

 Vishakha Committee (on sexual violence and discrimination at workplace) has been established and a 
box has been kept to register grievances if any.   
 

 School visit  by Mr. Rohit Kapoor  from Asha for Education  
Mr. Rohit Kapoor of Asha for Education visited Avehi Abacus on 20 June 2016. He had detailed 
discussions about , the content, the implementation of the work, different programmes and their 
impact. He also visited Kurar Village school in in P/N ward (Malad East) to see a Sangati session being 
conducted and talk with teachers and students.  
 

 Paz and Ignacio, representatives of Isabel Martin Foundation visit to Ashram Schools 
On 08 March 2017, Paz and Ignacio, representatives of Isabel Martin Foundation, a funding organization 
visited some Ashram Schools along with Core Team Member Noella D’Souza. They visited Ravatyacha 
Pada and Bhiwali Ashram Schools in Bhiwandi. The main objectives of the visit were to understand the 
response of Ashram School to Sangati programme They observed a Sangati session being conducted by 
the class teacher andhad a discussion with students, teachers and principals. 
A proposal for implementation of Sangati and Manthan programme in the Ashram Schools was 
submitted to them along with other required material. 
 

 Field visit of MSW students of TISS 
MSW students of TISS visited Khadavali Ashram School on 27 June 2016 in order to understand the work 
done by the organization. They were impressed to see the impact of the programme and expressed a 
desire to be connected with the programme in future.   
 
 International Women’s Day Conference organized by Bahujan Ekta Mission 
This conference was organized at YMCA, Mumbai on 08 March 2017. AAP Director Simantini Dhuru was 
invited to be a special speaker to talk about Bharatiya Shiksha Ke Kshetra ki Vartaman Chunautiyan 
(Present challenges in the Indian Education Sector).  
 

 Participation in workshop Guide Star India and Global Action on Poverty (GAP) 
GAP had jointly organized a one-day workshop for NGOs on 17 March 2017 at SPJIMR, Munshi Nagar, 
Andheri. Swapnali Gurav participated in the workshop. Charity Commissioner S B Salve had a dialogue 
with NGO representatives. He shared that henceforth all NGOs would be able to upload their 
transactions on the Charity Commissioner Office website. There was a discussion about fund raising, 
capacity building, increasing potential and maintaining transparency in the workshop. 
 

 Participation in Bhasha Jatra Programme (Language Fair) organized by Unnati Foundation 
The Bhasha Jatra programme was conducted at three different places i.e. Social Service League, Parel, 
Savitribai Phule Mulinchi Shala, Saki Naka, and RM Bhatt School, Parel. 450 students of Stds. III and IV 
participated in the programme. Different stalls were displayed for topics like Language Development, 
Value Education, Craft, and Entertainment. The stall for Value Education was represented by NGOs like 
Vacha, MelJol and Avehi Abacus Project. 
Shraddha Mishal and Madhavi Jadhav participated in Bhasha Jatra. The students enjoyed the Avehi 
Abacus stall of Jaanun Gheuya Swatahala (Let us know about self) thoroughly. 
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 Sneha Organization 
A one day camp was organized by Sneha Organization to encourage and empower women in KEM 
hospital on 27 March 2017. Avehi Abacus Project was invited to put up their stall to highlight importance 
of education. The response from the KEM employees was positive. 
 

 Visit of The Miracle Foundation  
The Miracle Foundation Project headed by Pratima Deo and her team visited Avehi Abacus Project on 26 
April 2017. Detailed information about the work done by the project and implementation of different 
programmes in schools was shared with the visiting team. This organization is working in a tribal hamlet 
in Aarey Colony. A Balwaadi and study centre is run by the organization as well as it is working with 
women on a small scale. They visited Avehi Abacus Project to collect additional material for their 
children and the study centre. They received information about kits 1 to 6. They liked Avehi Abacus 
Project very much. Ms. Deo said that they would start implementation of theSangati programme in the 
tribal hamlet they work in.  
 

 Participation in workshop on sexuality  organized by A-bhay Abhiyaan  
A two day workshop was organized on 21-22 April 2017 in Pune by A-bhay Abhiyaan. Understanding 
Sexuality – for oneself and for children was the main topic discussed in the workshop. Two 
representatives from Avehi Abacus Project participated in this workshop.  The first day was devoted to 
understanding sexuality. On the second day, detailed discussions were conducted about when to talk 
about sexuality with children, how to navigate various issues, etc. This workshop helped educators 
understand the importance of addressing these complex issues with young people and offered the 
requisite tools to create a safe environment for children to talk.  
 

 Students for Field Work   from the Tata Institute of Social Sciences (TISS) 
Two MSW students from TISS were attached with the Avehi Abacus Project for field work in this 
academic year – Nivedita Dwivedi (Pedagogy of Social Studies) MA in Education (Elementary) 
programme and Kiran Waghmare, MA in Women Studies, TISS. 
 
 

The year concluded with rich learning, encouraging experiences, a few challengs and renewed 

enthusiasm to step into the future.  

 

 

 

 

Our Donors :   
Ammada Trust, American Jewish World Programme, Asha For Education (Seattle 

Chapter), Association for India’s Development (Chicago),  Bala Deshpande 

Hilton Fund for Sisters, Sanghavi Trust 
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