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Nature of the Project :

Sangati project is implemented in all the Zilla Parishad Higher Primary schools in the
district Umarkhed, Yawatmal since 2002. This academic year is the third year of the
project. It started with Sangati sessions in the 5™ grade in the year 2002 and has reached
grade 7 in 2004 by way of natural growth.

Awehi has developed Teaching Learning material for adolescent children on various
themes like e.g. Myself, My body and Our Needs, Our Earth; Contemporary Ways of

Life; Human Societies and their structures and so on.

The material is in a way already tested with the students in certain municipal schools in
Mumbai. Based on the experience in Mumbai it has been revised and the final version is
developed. It has been evolved with the view to make children aware of the realities
around them and create a value-added attitude towards them. It also aims at
developing analytical decision-making skills among children. It is directed towards
creating a critical awareness among the students regarding their own life and their

own environment.

The material is basically in the form of
1.Teachers’ manuals

2. Flip Charts , posters, picture cards
3. Worksheets for children

Sangati sessions are conducted twice a week.

The field visit made in September 2004 with a view to assess the effectiveness of the
project, consisted of visits to 12 randomly selected Higher Primary schools, namely,

- Kendrashala Dhanaki where a group of Awehi-trained teachers was available

- Chincholi Sangam ' - Krishnapur
- Jewali - Bitergaon
- Vidul - Taroda
- Mulawa - Karanji

- Tiwarang - Akoli - Marsul



Location of the Higher Primary Schools visited in Umarkhed :

(Map : not to scale)

1. Tiwrang

3. Taroda

5. Nageshwadi

7. Umarkhed (BRC)
9. Krishnapur

11. Karanji

13. Jewali

2. Mulawa
4. Marasul
6. Vidul

8. Chincholi
10. Dhanaki

12. Akoli
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Tools used for the assessment :

AN B

8.
.

Classroom Observations of Sangati sessions

Observation of the outdoor activities

Discussions with the students in grades 5 to 7

Discussions with the teachers

Discussions with the officials

Review of the material in the form of written responses preserved with the
children

Feedback from the teachers in the form of written impressions at a Gat-sammelan
in Dhanaki

Discussions with Awehi staff

Review of the material in use

10. Review of the records in various forms kept by Awehi

It was planned to interview some of the parents since they are indirectly involved in the

whole process of Awehi-project by way of giving responses to some of the questions in

the questionnaires. This could not be materialized since at most of the places almost all

the parents were out on work. However, a quick look at the participation on their side

could be taken while going through the filled questionnaires.



Observations :

1. Regularity and frequency :

The Awehi sessions are regularly held twice a week, every Tuesday and Friday in most of
the schools with rare exceptions where the trained teacher is working with the morning
shift while the 5™, 6™ and 7™ classes are held in the afternoon session or where there are
only 2 teachers for 3 classes or the trained teacher is out for some other training and so
on. In some schools the sessions were yet to start due to training held in early September
2004.

Teachers who have been trained to conduct sessions in certain classes are given the
responsibility to teach some other class and the regularity of Sangati was not seen in such
schools.

The time allotted for Karyanubhav in the weekly timetable is utilized for the Sangati

sessions. The average time spent for Sangati per week is about two clock hours.

2. Availability and use of the Material

A. Visual material :
All the schools had the material necessary for the sessions which has been provided to
them.

The material provided by Awehi in the form of flip charts is colourful and
durable. The Flipcharts being colourful and large enough for the classroom size are
very attractive. The pictures suitable to the themes are depicted in various styles using
various colour-schemes.

The material is absolutely helpful in expanding the horizons of rural children.

Almost all the teachers who were interviewed, mentioned that children love

to look at the pictures in the flipcharts. The idea of providing the instruction for the



teachers on the reverse side of the previous sheet in the flipchart, is extremely

useful and practical from the point of view of the teachers. Though it is expected that
the teachers prepare for the session well in advance, it is sometimes not possible due
to various justified (or unjustified!) reneans Under such circumstances the teacher
can read the brief instructions while the children are observing the picture and
conduct the session fairly well. Teachers refer to these instructions and the

discussions take the right direction.

The material depicts some facts that enable the teacher to take the children beyond the
limits of their own experiences. On the other hand, teachers unanimously
mentioned that they find the unfamiliar foreign names amply used in certain sessions
terribly to difficult to pronounce. This creates a barrier in making children
acquainted with the same.

In some schools the flipcharts are on display and children can access them easily.

B. Content of the teachers’ manual :

Teachers manuals are prepared with great care considering very minute aspects of the
process of interaction with the children. Théy are to be followed step by step by the
teachers using the material indicated in them.

The material if used meticulously as per given instructions, provides several learning
opportunities to children, viz.,

- learning through observation

- learning through listening to stories

- learning through discussions

- learning through games

- learning through enacting

- learning through interviewing and collecting data

- learning through divergent thinking

- learning through sensitivity



C. Worksheets and files: ..~

In about 60% schools that I visited files of their worksheets were maintained by the
children .In other cases it was found that they were not maintained due to scarcity of
the files and not due to non-motivation on the children’s side.
Could the files be sold at the cost price to all the children as apart of the
programme, so that none of them remain deprived?
All the children have a sense of a pride while they show their file to someone.
As far as worksheets (Gammatgoshti) are concerned , the responses of the children
varied. Some of the children could solve the exercise or do the activity suggested in
the worksheet with understanding whereas many of them couid not. Some samples
are attached herewith as illustrations.
It was observed that the children who completed the worksheets with understanding
were much less in number as compared to those who had files with blank or partially
completed assignments. This point should be looked into since the process of
learning through Sangati is complete in its real sense when the child completes the
home assignment, be it writing appropriate words in the gaps provided or be it
interviewing persons in the neighbourhood.
As far as difficulty level of the language used in the worksheets is concerned,
meanings of some words/ terms/ phrases used could be provided in simple
Marathi or even in local dialect. The realities about the language proficiency of
the children in the district should be taken into consideration. This could be

best done with the help of a group of teachers and someone from Awehi.

3. Seating arrangement in the classroom :

Children were mostly sitting in rows facing the blackboard. Even when they were
expected to work in groups they were not allowed to leave their places and sit in small
circles. This situation could be changed through some instructions in the Awehi

training.



4. Oral responses by the children

Children were very much willing to speak about Sangati.

Children’s responses clearly reflect that the Sangati sessions are loved and awaited.
They miss it very much if it is not conducted due to some reason. Though there are
spaces for improvement, this could be considered as one of the great achievements of
the programme and its implementation.

Children expressed their feelings when they miss a session in various ways:

“Mala bore hota..!” “Karamat nahi” (I get bored)

“Kasatari watata..!”’(1 feel restless)

“Dukh watata..” (1 feel sad)

As observed during the actual sessions in the classrooms children in grade 6 and 7 are
fairly well acquainted with the sessions and at least 50% of them actively participate
in the interactions with the teacher. However, it should be emphasized in the
trainings that conscious efforts could be taken to involve the shy students. The

teachers should not proceed just after getting responses by a couple of sharp students.

Some teachers held the handbooks in hands and proceeded with the session. This
created subtle obstacles in the interaction because there was hardly any eye-contact

with the students.

It was remarkable that the participation of the girl students in most of the schools
was as good as that of boys.

Memories of the sessions in the previous year were evoked when some clues were
given to them. They remembered the stories and games the best.

They were able to draw conclusions at their level and appropriate to their

surroundings and exposure.

Some of them boldly expressed their experiences .€.g. With reference to bringing about
changes in the society, if children suggest an adult person in the family to give up

eating tobacco the adults in the family would say, “You are so small, it’s none of your




business!” It is worth noting though that the children are trying to convey the

messages they are getting through the project to their families. -

The blank faces of the children at hearing a certain topic or an activity was a plain
confession that they have not done that specific activity indicated that the teachers skip

some of the activities due to some reason or the other.

Some children approached the teacher without hesitation if they had a query.

Colouring the outline drawings is the most loved activity among the children. It was
observed that many of them do not have the crayons. [ was very sorry to see that they
do the colouring with the ball-pen or the ordinary pencil.

Could some simple colouring material, like a set of six crayons,be a part of the
three-year-kit for the children? Could it be made mandatory to schools to provide

this material through some grants under SSA?

. Opportunity to participate in the activities

Children reported that they played various games the previous year or the year before
that. Touch and find things, Close your eyes and walk through the room, Talk to the
granny and the mother, draw the picture of the school and its surroundings are some of
the activities mentioned by the children.

Some of the games and activities were demonstrated to me. e.g. scenes where a boy is
teasing a girl or a group of boys is teasing a younger boy. The scenes were presented
well but as reported by the teachers, they find it difficult to give opportunity for
participation to all of them.

Similar was the case when they played the wonderfui game “Adhantari.” Atmoshere
in the whole school was enchanted due to the game. But only ten students participated
while others had to observe.

Some of the activities are to be performed by the children at home. Those who are

enthusiastic complete them, others don’t and it seems that there is no remedial measure

suggested for this.



6. Written responses by the children in the form of work sheets

It was observed that the response of the children was varied in almost all the schools
visited. The number of children who had written something irrelevant, just for the sake
of it, in the blank space provided was considerably big. Some solution must be found
to change this situation since these excercises play a very important role in the whole
process of forming and changing the attitudes of the children by creating connections
between Sangati and their real lives.

Some positive and some negative samples are attached to this report.

. Maintainance of the worksheets by children

Motivation level of the children to preserve the worksheets and stories they get is quite
high. It was nice to see the neatly filed sheets by most of the children. As mentioned

in point 2 above, it would be extremely helpful if the files could be sold at the cost
price as a part of the same project. Gatsammelans can be a good occasion to organize

to provide files at the cost price to the teachers from schocls which need them.

8. Retention of the information and understanding gained through Sangati sessions

Children were able to recognize certain points discussed when some clues were given
to them. Some parts of the content was clearly imprinted in their memory which they
could easily recall. e.g. Dinosaurs and that they are extinct, their own long long address,
conclusions drawn after some games like “lena-dena” and enacting, a walk through the
school premises and observations made at that time, stories and their conclusions and
SO on.

It was worth noting that some children recalled certain conclusions based on the
sessions as well as on their home assignments. e.g. survey of the neighbbring
families, interview of the women from two generations, creation of earth, creation of

life on earth, how one is dependent on a number of peopie for fulfillment of one’s
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basic needs, there is potentially no work that a woman can not do, discussions on

violence after the game of throwinga paper ball at the bottles representative of social. - - -

components and so on.
This is one of the great achievements of the Sangati sessions.

9. Feedback by Teachers

In each school I spent some time on listening to what teachers think about this
project.

In Dhanaki I had an opportunity to meet teachers from about ten schools who had
gathered there for the monthly Gat-Sammelan.

They mentioned the following points:

- Sangati creates a kind of social awareness among children.

- Children learn without any stress.

- There is a better relation between the teachers and students.

- We find it very difficult to give the session “ Wayat Yetana...” .

- Some students find the worksheets very hard.

- Children have learnt to observe keenly.

- When we enter the classroom with Sangati material children smile.

- Ifa Sangati session is missed due to some reason, children remind us to take it.

In addition to this, one can get a fair idea about their opinion on this project from the
feedback they have given from time to time to Awehi by way of filling the
questionnaires prepared for teachers. A sample of this questionnaire is attached to this
report.

The points that were mentioned by the teachers in these questionnaires are as
following:

- Ihave started singing without being shy.

- Iexperienced that teaching can be done in a friendly atmosphere.

- 1 got more general information.

"
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- Got deeper insight into the subject: History.

- I have become more critical than before.

- I could help children become better individuals, better human beings.

- 1 experienced that teaching can be interesting.

- Sangati sessions are related to real life situations.

- Children like it.

- Sangati sessions provide an opportunity to children to introspect, to look at their
own life and experiences.

- Pictures in the flipcharts help children understand a concept better.

- Children have become more curious.

The teachers have made some suggestions, t00.

- The trainings should be organized well in advance, before the academic year
starts.

- There should be a monthly meeting organized for the teachers in one cluster
ieKendra, who are giving Awehi sessions so that there can be exchange of
thoughts and experiences among them.

- The training period should be a little longer.

- Some demonstrations should be done by the resource persons on children’s

classes during the training.

10. Awareness of the purpose and process of Awehi project at the level of

Principals and Kendrapramukhs

It is a serious matter that the Kendrapramukhs are not aware at all of the purpose and
the content of the Awehi programme. Only those principals who have undergone the
training of Awehi and who are into actual conducting of the sessions know the contents

of the kit.
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The effectiveness of the project would definitely increase if some provision could
be made of short orientation programmes even for the Principals who are not
into conducting the actual sessions as well as for the Kendrapramukhs who are
expected to be the guides locally available to the teachers working in the remote

places.

11. Trainings, Follow up and Support by Awehi

A three + two days face to face training is organized by Awebhi for teachers in all
higher primary schools in Umarkhed.

Since the last training of the teachers was conducted about a month before this report
was made there was no opportunity to observe the actual training sessions.

A detailed record of these training programmes kept by Awehi gives an idea about the
process of training. It is participatory and interactive. Certain activities and
discussions related to the theme are introduced to the teachers. Teachers themselves
go through the various learning experiences like discussions, playing games and so
on. It is expected that they prepare for the remaining sessions on their own with the
help of the teachers’ manual which explains the process of handling a particular topic

in fine details.

Some visits are made by Awehi staff to the schools where the Sangati project is
implemented . The schools have also maintained a record of written remarks by these
resource people. However these remarks are found not to be adequate from the view
-point of practical assistance to the teachers for the improvements, since the remarks
are too general in nature.

There is a record maintained by Awehi of these visits(March 2003.) It gives a general
idea regarding the quality of implementaﬁon of Sangati. However, it is not mentioned
in it what concrete steps were taken to make teachers take Sangati sessions seriously
who were not doing so.

There is a long gap between the initial training and the refreshers’ training /feed back



training. The teachers are expected to work on their own which is justified, however
there is no provision of getting doubts clarified if there are any. Doubts are bound to
rise since the whole approach is a novel one to the teachers.
Observation cum suggestion-visits by the resource persons will be fruitful if
some valuable suggestions could be given specific to the school as well as specific
to the teacher. These suggestions should be noted down in written form in the

respective schools for the future reference.



Suggestions:

Some time should be reserved at each Gatsammelan for reporting of Sangati
sessions in each higher primary school. This would motivate the teachers to take the
sessions at an expected pace. This would also provide an opportunity for teachers to
get the doubts clarified by their colleagues who are engaged in the same activity. It
should be made obligatory for the respective teachers to get the teachers’ manual
and to go through the explanation of the topic to be handled next. Some time should
be reserved in each Gatsammelan to read it together. This should solve the problem
of not having time on the part of the teachers for preparation of the next topic which

they are supposed to do on their own.

. The worksheets should be either supplemented with glossaries containing local
usages for the key-contents of the worksheets or the worksheets could be specially
recreated for the children in this area using simpler language. A group of teachers
from Umarkhed and representatives of Awehi could take up the responsibility for

the same.

. Some arrangement should be made to provide material like files for the worksheets,
crayons for colouring (at the cost price) to children. If possible, some amount from
funds available to schools under SSA could be utilized for purchasing this material

for children.

. Supervision and guidance should be provided at the local level so that most schools
complete most Sangati sessions and it does not depend solely on the wish of the

teacher.

Sangati sessions have got an in-built continuity and all the sessions are very
important. However, considering the vastness of the topics to be covered if a list of
non-optional sessions and games could be provided, it could be assured that

minimum sessions are completed in all the schools.
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6. The teachers trained by Awehi should be given assignment of teaching the certain

class at least for three consecutive years which will help the Sangati programme be -

effective in its real sense.



Statement of Conclusion:

As claimed by the name “Awehi Abacus”, the whole programme is aimed at conveying
knowledge to children in simple form. The material has been evolved with great care.
The thought about real life and the thought about learning are reflected in it. It is not
only enriching for children but also for teachers working in the rural area who seldom get
opportunity for general exposure. Wherever it is being implemented sincerely,

children are getting a wide exposure for the development of right and mature kind of

understanding and thought towards themselves and their community.




Samples of responses by the children in the form of worksheets

: some positive illustrations
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Samples of responses by the children in the form of worksheets

- some negative illustrations
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Samples of responses by the Teachers to the Questionnaire

prepared by Awehi-Abacus
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